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The present research study examines the improvement that 
occurred in the trainee in group instruction in their empathy ability, 
self-esteem, sense of empowerment, and use of principles of 
instruction during a program for training in the framework of the 
Telem Institute – Center for Training, Instruction, and Workshops.  
Researches performed in the field of group instructor – leader – 
teacher regarding his place in the development process of the dynamic 
group indicate that this person constitutes a main and dominant factor 
that determines the development and growth of the group as a group 
and of the individual therein (Aronson, 2004; Corey and Corey, 1997; 
Rosenwasser and Nathan, 1997).  
The objective of the present research study is to examine the 
personality domain of the participant in the training process for 
instructor of groups when the three modes of existence of the 
individual – being, having, and doing (Fromm, 1976; Rand, 1993) – 
were chosen to represent this realm. An attempt was made to clarify 
their relationship to the improvement these aforementioned abilities.  
According to Fromm (1976), two basic modes of existence aim 
at the person’s behavior. The one style is being, the other style is 
having. These are, in essence, two different approaches of the 
individual’s behavior towards himself and the world, which determine 
how he thinks, feels, and acts. The ‘being’ mode of existence is the 
person’s self-perception that directs his activity towards the 
development of his personality and self-fulfillment. The ‘having’ 
mode of existence is the person’s perception to accumulate and 
acquire things and make them his private asset. 
Rand (1993) added a third mode of existence – doing, in which 
the person directs his inner energy towards action and the 
development of independent performance ability from a sense of 
creation. In his opinion, the three modes of existence exist in the 
individual’s personality structure, when they are integrated. For the 
most part, one mode is dominant over the other two.  
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A total of 49 trainees in group instruction, who have 
undergraduate degrees in the fields of psychology, education, 
sociology, organizational counseling, or social work, participated in 
the research study. The studies were held in the Center for Training, 
Instruction, and Workshops – Telem.  
The research instrument was a research questionnaire that 
consisted of parts examining the following topics: 
• Measurement of the empathic ability. 
• Evaluation of the modes of existence, 
• Measurement of the degree of self-esteem. 
• Examination of the sense of empowerment of the trainee in 
group instruction. 
In addition, a situation of group instruction was analyzed using 
quantitative analysis so as to evaluate the instruction skills as they are 
expressed in the resolution of changing situations. This ability was 
called the use of principles of instruction.  
It can be said that during the group experience of the people 
participating in the training program a process that promotes the 
development of empathy is created. Empathic understanding is the 
instructor’s ability to understand, identify with, and support the 
conscious and unconscious emotions of the individual in his group. 
Self-esteem refers to the thoughts and emotions that the individual 
ascribes to himself in different areas of his life. Empowerment is 
based on the idea that the person feels a sense of power that enables 
him to make decisions and solve problems.  
The research shows that during the program for the training of 
group instructors the individual’s empathic ability rises and following 
it the self-esteem and professional skills in instruction also improve. 
When the characteristics of the individual’s mode of existence and 
their relationship to abilities of empathy, self-esteem, sense of 
empowerment, and use of principles of instruction were examined, it 
became clear that among all the participants in the training program 
for the instruction of groups there are three modes of existence, when 
the prominent and dominant is the ‘being’ mode of existence and then 
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the ‘doing’ style and last the ‘having’ mode (B>D>H). It is possible to 
see the significant difference between them. 
When the relationship between the individual’s modes of 
existence and his empathic ability, self-esteem, and self-
empowerment was examined, it became clear that the ‘being’ mode of 
existence predicts a high level of empathic ability, along with self-
esteem and sense of empowerment, as well as an increase in the 
improvement of the use of principles of instruction. The ‘having’ 
mode of existence, in contrast, showed most slight improvement 
ability in regards to the changes in the empathic ability, in the 
improvement of self-esteem, and in the acquisition of skills of 
instruction of groups. This can be explained in that the basic approach 
of the ‘having’ mode of existence is the acquisitive, consumer 
approach, so that it does not see the individual’s development as an 
achievement and does not promote investment and attention in these 
channels.  
The findings obtained in the research study indicate that the 
‘being’ mode of existence was the prominent and dominant mode of 
all three existing modes among the participants of the program for 
group instruction. This can be understood since the approach to life is 
based on belief in the person’s ability and on his need to express this 
ability to the utmost. This approach is granted support in the 
framework of the group instructor that develops during the training 
program and he feels, apparently, that he succeeds in realizing his 
desires and in feeling a sense of self-esteem, and along with this 
feeling the empathic ability also develops.  
The research study did not yield findings that confirm the 
hypothesis that addresses the improvement of the sense of 
empowerment of the participants in the process of training for group 
instruction. Apparently, the sense of empowerment is an ability that 
requires far more time for development, since at the end of one year 
the process of training has not ended.  
As aforementioned, all three modes of existence (B>D>H) are 
found in the individual participant in the training program for the 
instruction of groups and the prominent and dominant one is the 
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‘being’ mode of existence. The finding obtained among the 
participants in the program of instruction is shared by teachers, 
coaches, and student teachers (Reichenberg, 1996), educational 
counselors (Sagi, 1999), and pedagogical instructors (Bar-Ziv, 2002).  
Here there is a general indicator for those who engage in 
education and teaching that can facilitate the identification of 
professionals who will suit the roles in these realms and even predict 
the degree of success in his role. In other words, if it is possible to 
characterize the population of trainees in group instruction as 
belonging to a large group of people suitable in terms of the hierarchy 
of their modes of existence to people of education and teaching, then 
it will be possible to integrate the program for the instruction of 
groups in the framework of programs for training teachers.  
The findings obtained in the present research study, which 
indicate the improvement of the empathic ability in the framework of 
the training program for the instruction of groups and its relationship 
to the development of the sense of positive self-esteem in the trainee, 
constitute an interesting point that has considerable value in the 
development of new directions of research with practical meaning in 
the examination of curricula for the training of instructors and 
teachers. The uniqueness of the present research study lies in the 
possibility of building a developmental profile that predicts the 
development of empathy, self-esteem, and professional skill among 
people from the field of education and teaching – trainees being 
trained to instruct groups, teachers, and counselors. In applicative 
terms, it is possible to propose new ways to classify them before their 
training and to find the unique characteristics in them.  
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Introduction
The group is one of the foundation stones of human existence. 
It exists in the framework of the family, in the educational system, in 
organizations, in communities, and in society in general. A group is 
created as a solution to the individual’s needs, as a framework of 
thinking, and as psychological support of the shared needs of 
individuals in the routine of their lives. In times of trouble the group 
helps the participants cope with personal and social situations, 
provides a supportive and empowering framework for its members 
and for their needs of instruction and development, and supplies 
leverage for the introduction of change, growth, and creation. Hence, 
the group instructor needs to have professional wisdom and ability to 
identify the main needs of the members at every stage of the 
development of the group so as to bring the members to progress and 
growth. This type of instructor will convey in his behavior openness, 
encouragement, and belief in the ability of the group members. An 
instructor with professional wisdom will evince true interest, warmth, 
and empathy towards the participants and will have high self-
awareness and a professional and trustworthy style of behavior 
(Rosenwasser and Nathan, 1997).  
The research assumption was that a framework of training 
towards group instruction improves the ability of empathy of the 
participants who are training in instruction. This process brings with it 
the individual’s high self-esteem, sense of empowerment, and 
acquisition of use of principles of instruction.  
Empathy is the person’s ability to understand another person’s 
conscious and unconscious emotions (Nerdrum and Lundquist, 1995). 
It helps create partnership that enables one person to draw closer to 
another person’s world with the goal of helping him (Rogers, 1975).  
Empowerment is based on the idea of a feeling of power and 
control that serves as a basis for making decisions and solving 
problems (Dunst et al., 1988). Self-esteem is the individual’s self-
image, or in other words, the position he takes towards himself, the 
sum of all the thoughts and emotions that the individual ascribes to 
himself, in different areas of his life (Rosenberg, 1985).  
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The professional instructional ability in the present research 
study was called ‘use of principles of instruction’ and expresses the 
participants’ level of skill in the use of principles of instruction at the 
end of the training program.  
The individual’s plans, ways of action, traits, and behavior are 
influenced by the modes of existence found in him – having, doing, 
being. The dominant mode of existence, as well as the hierarchy, 
influences the person’s abilities (Fromm, 1976; Rand, 1993). 
The present research study examines the relationship between 
modes of existence of the trainee in group instruction and the 
improvement that occurs during his training program. It became clear 
that the pattern of ‘being’ mode of existence responds with the 
improvement of the abilities examined and during the training 
program a process that promotes the development of the instructor’s 
empathy, ability of self-esteem, and use of instruction principles is 
created.  
This finding enables the individual, the trainee, who 
participates in the process, to be characterized. It allows the influence 
of the training for group instruction on the participant to be 
understood and contents valuable to the acquisition of professional 
skills to be added.  
 In recent years I have been an instructor of students who are 
being trained in teaching in the elementary school and I have 
accompanied them during their instructional experiences in the 
school. The group of student teachers undergoes during three years a 
long and detailed process of learning and experience when the 
emphases given during it are on the extensive theoretical academic 
professional knowledge alongside the weekly experience in different 
educational frameworks. Some of the difficulties that the student 
encounters derive directly from the coping with the class, an 
emotional arena where situations change quickly and the students try 
in different ways to examine the new teacher’s emotional abilities. 
 This difficulty led me to search for additional ways that will 
help the teaching trainees, my students, in their everyday coping in the 
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classroom, for directions that will make it easier for them to fit into 
the educational framework. When I was exposed to the training 
program of group instruction, I found a great similarity between the 
instructor of the group and the teacher. This relationship is frequently 
mentioned in the research literature (Aronson, 2004; Benjamin, 1994; 
Lamm, 2000).   
 Following this research it became clear to me that in the 
framework of the study of group instruction it is possible to develop 
empathic ability, self-esteem, empowerment, and professional 
instruction abilities. I have no doubt that these abilities are important 
to the teacher who is just beginning his career. 
 The research contributes new knowledge in the field of the 
training of group instructors and in the field of the development of 
professional skills. It paves the way in the field of the characteristics 
of modes of existence among those who are training to be group 
instructors, so that it will be possible to propose new ways to classify 
them and train them and find their unique attributes.  
 In addition, for the first time it is recommended to integrate 
principles of group instruction in the practical training in teaching, so 
as to help the student teachers cope with some of the difficulties that 
appear during their instructional experience and to develop in them 
professional abilities that are so essential for the teacher in the 
classroom.  
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Review of the Literature 
This chapter presents the review of the literature. First, it 
discusses the group from social and dynamic perspectives, focusing 
on the small group. Next, the review addresses the topic of empathy, 
presenting definitions, importance in therapy and teaching, and the 
issue of whether it can be learned. Then, the chapter reviews the topic 
of modes of existence and its importance. Next, the topic of self-
esteem is reviewed. Last, the chapter discusses the topic of 
empowerment.  
1. The Group 
1.1 The Group and the Group Leader 
 A basic fact that does not require proof is that man is a social 
creature. As such, he is found daily in constant interactions with other 
people.  
 The impact of the group on the individual’s functioning has led 
to the development of group work as a method of treatment in the 
realms of psychotherapy, social work, and counseling in the 
framework of the educational system.  
 Lewin (1940) defines the group as a dynamic whole that is 
based on the reciprocal dependence among its parts. He asserts that 
the group is greater than the sum of its parts. In other words, the we-
ness is greater than all the individual components of the group.  
 According to Brown (1988), a group exists when two or more 
people define themselves as members therein and when its existence 
is recognized by another one person.  
 Researches in social psychology show that the individual’s 
behavior, when it is performed in a social context, differs from his 
behavior in a personal private context. Since the group constitutes a 
most meaningful social framework, the occurrences therein influence 
the behavior of the individuals within it (Rosenwasser and Nathan, 
1997). 
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 The group gives the person the opportunity to increase his sense of 
self-worth, to develop his ability to assume responsibility, and to bring 
about openness, empathy, and formation of better relations. (Franco, 
2000). Groups have the ability to encourage the development of 
different empathetic abilities (Kilgore, 2001).  
 Within the group there can exist, simultaneously, different 
relations among the members. The members of the group can develop 
relations of reciprocal dependence, positive and negative. The 
behavior of every member can potentially influence all the other 
members. The interaction that occurs – physical, verbal, nonverbal, 
emotional, etc. – is a basic characteristic of the life of the group. 
Members in a group are united to achieve shared goals and contribute 
to the creation of a positive social identity. (Rosenwasser and Nathan, 
1997).According to Schultz (1966), every individual who enters into 
the group has three basic needs. First, he needs inclusion – the 
dilemma between the individual’s desire to merge in the group and the 
fear of complete assimilation therein. Second, he needs to have 
control and influence. Third, he needs unconditional acceptance and 
intimacy. 
 Yalom (1975, 2006) writes about the therapeutic power of the 
group. He asserts that the common denominator of all groups is the 
processes that occur in the group. He describes different variables that 
act in the group, such as introduction of hope, universality, transfer of 
information, remedial reconstruction of the first group (the family), 
development of techniques of friendship, behavioral imitation, 
interpersonal learning, group cohesion, catharsis, etc.  
There is dependence among the variables and they represent 
stages in the process of change that occurs through the process of 
group work. The group gives the individual feedback for his behavior 
and teaches him to increase the efficiency of his behaviors. The group 
is a learning workshop, reflects existing behavior, and gives the 
opportunity for growth and change (Ziv and Baharav, 2001). 
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The person’s basic need to belong to a group framework, to 
contribute and to be contributed to, and to acquire skills and to 
practice them makes work in groups an instrument that allows growth 
and change (Rosenwasser and Nathan, 1997).  
It is possible to classify existing groups into two axes 
(Rosenwasser and Nathan, 1997):  
Learning and improvement of skills ----- Personal growth 
Intervention ----- Prevention 
Figure Number 1: 
The Two Axes of Groups
The sum of all the processes, endeavors, and experiences that 




Improvement of skills 
Intervention 
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warm atmosphere will allow the individual to understand his 
behaviors and to connect to additional parts in his personality (Ziv and 
Baharav, 2001).  When the group is created, the participants assume 
that there is a basic similarity between them and the other members. 
This perception of the similarity among the group members acts as 
protection in the initial process. However, gradually different roles 
appear. 
 A member in a group has a certain role, through which he 
enters into the interactions with the other members of the group. 
Different people can fill the same role in different ways: namely, the 
group can change the roles of its members and a group member can 
abandon the role that he used in the initial stages of the group and 
adopt another role (Rosenwasser and Nathan, 1997). 
 Research studies indicate that effective adult study occurs in the 
group framework (Kilgore, 2001). Collective group learning enables 
the change of the individual’s behavior and habits. A research study 
conducted in prison examined the development of the empathic ability 
in a group of women prisoners – how it is constructed and how it 
changes during the group experience. The researcher was 
accompanied by the protocol of an action research and the participants 
were asked to address their empathetic ability through activities of 
learning in groups. According to the researcher, the group that meets 
over a year, every week, for two hours, has the ability to encourage 
the development of different empathic responses among its members 
and to give its participants the ability to be empowered and thus to 
give them opportunity in their everyday life outside of the prison. 
Hence, empathic ability is a human trait that can be developed in the 
framework of the group experience (Kilgore, 2001). 
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1.2 Processes that Occur in the Group 
 According to Ziv and Baharav (2001), at the basis of every 
group work there are three fundamental elements: content, process, 
and structure.  
• Content: knowledge and expert skills used during the group 
meetings. 
• Process: the group dynamics that occur among the group 
members, in all elements, and not related to any certain content.  
• Structure: design of all the group meetings – opening – 
experiential work – end and separation. 
There is agreement among the researchers that groups develop 
and advance through different stages of development and that there is 
a certain rule to this development. (Avraham, 1994; Lev-Wiesel and 
Katan, 2002; Rosenwasser and Nathan, 1997; Worchel, Countant-
Sassic, and Grossman, 1992). Among the researchers, there are 
significant similarities in the description and continuum of the 
developmental stages. The differences are expressed in the number of 
stages and in their names. The transition from stage to stage depends 
on the trust created among the group members, on the effectiveness of 
the communication among them, on the cohesion of the group, and 
primarily on the instructor’s leadership and instruction.  
 Schultz (1969) asserts that the stages in the development of the 
group reflect basic patterns of human needs: 
• Stage 1 – Acceptance – to what extent is the individual 
accepted into the group 
• Stage 2 – Control – power struggles and ability to influence. 
• Stage 3 – Emotions – expressions of positive emotions. 
• Stage 4 – End – distance and separation. 
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Worchel, Countant-Sassic, and Grossman (1992) maintain that 
the group’s stages of development represent different developmental 
stages in the person’s life: (1) discomfort (2) anger and explosions (3) 
identity definition (4) creation and action (5) uniqueness and (6) 
separation, the last stage. 
Lev-Wiesel and Katan (2002) describe a model of group 
development in five stages. In their proposal, they base upon 
examples proposed by different researches in the realm of groups 
(Bennis and Shepard, 1987; Bion, 1961; Napier and Gershenfeld, 
1999; Schultz, 1966). 
1. Pre-attachment – Stage of fear and confusion, search for 
security, organization, and order. 
2. Control and autonomy – Search for control, feelings of lack of 
satisfaction, anger, and frustration. 
3. Intimacy and closeness – Understanding, talking, and 
communication, acceptance, and identification. 
4. Group cohesion – Honesty and sharing of the participants in the 
group. 
5. Separation and end – Evaluation and accounting on the level of 
the individual and on the level of the group. 
Transition between the different stages of the group influences 
the development and the group atmosphere. Every individual brings to 
the group his ‘life style’ and the family atmosphere in which he grew 
up and this also influences the atmosphere. The group atmosphere has 
considerable influence on the sense of belonging, confidence, and 
acceptance of the individual in the group. The group atmosphere 
combines the variety of the processes that occur in the group, 
following the interactions between the instructor and the group 
members and among the group members (Ziv and Baharav, 2001).  
Erikson (1960) noted three elements that, in his opinion, 
constitute a basis for the creation of an atmosphere of growth in the 
group: sense of security, trust, and intimacy. 
 In his opinion, these can be created when the participants in the 
group learn (1) to share experiences, (2) to provide effective feedback, 
(3) to know verbal conflict as a teaching and constructive interaction, 
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(4) acquire tools for the management of a dialogue and pay attention 
empathetically and without judgment. 
  
The instructor plays an important part in the group development 
and its ability to move from stage to stage. He is responsible for the 
atmosphere in the group allowing the growth of each one of the 
members and the achievement of the goals of the group (Erikson, 
1960). 
The instructor must understand what happens in the group in 
terms of processes, the intrapersonal and interpersonal goals. He must 
understand what still needs to work for the group to advance further in 
its development (Ziv and Baharav, 2001).  
The instructor’s personality, traits, and personal example allow, 
encourage, and support the individual and allow the group to create an 
atmosphere of growth out of the esteem for the individual and his 
uniqueness (Erikson, 1960). 
  
1.3 The Group Leader
 Group leaders are primarily, and first of all, teachers. Their 
form of teaching is very special. While teaching is based on books and 
lectures, their work is based on behavior. The leader’s behavior in the 
group determines to a great extent how the group will develop and 
function. They allow the participants to shape their behaviors, 
according to their preferences and tendencies. (Avraham, 1994). 
Aronson (2004) calls the group instructor a teacher, an 
educator, an empowering professional who must focus on people. 
Hence, the present research study also uses the term instructor, 
teacher, educator to denote the participants who undergo training to 
become instructors of groups.  
24
 The figure of the leader and his personal traits are very 
important, since he has considerable impact on the group process. 
 Rosenwasser and Nathan  (1997) cite a number of characteristics of 
the behavioral style of the group leader: reliable and believable, 
capable of assimilating dilemmas, possessed of empathic ability and 
emotional openness, able to feel the other person and understand and 
reconstruct processes with intuitive perception, able to evince 
spontaneous involvement, responsible, and direct. 
 A leader acquires for himself authority, when he helps the 
group cope successfully with a given situation. When the group 
works, he must direct all his energy to attention and reference to what 
occurs in the group.  
 The roles of the leader are commensurate to the stage of 
development in which the group is found (Neilsen, 1986). 
 The group has a number of stages of development and therefore the 
leader’s roles move from the role of director, coach, who involves and 
challenges, to the stage where the group is found. 
 The leader should have professional insight and ability to identify the 
main needs of the members in each stage of the development of the 
group and to adjust his behavior to them. 
 Sometimes, the leader needs to assume upon himself the roles needed 
in the group so that the group will advance and develop (Rosenwasser 
and Nathan, 1997). Hence, it is clear that flexibility and adjustability 
to the changing situations are among the important traits.  
 The personality traits of the leader determine to a great extent 
his style of instruction. The literature cites examples of the leader’s 
character traits that can prevent the development of the group. Traits 
such as excess dependence, avoidance of conflicts, excess 
protectiveness, authoritativeness, or demagoguery reduce the value of 
the participants or distance the group from coping with the task. In 
contrast, a leader who knows to adjust his actions to the 
developmental stage and needs of the group so that his behavioral 
style conveys openness, encouragement, and belief in the ability of the 
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group members succeeds in evincing true interest, warmth, and 
empathy towards the participants. This is a leader who acts in the co-
thinker style, who has a high level of self-awareness, and who has a 
professional and believable development style. (Rosenwasser and 
Nathan, 1997). 
 Ziv and Baharav (2001) cite Carl Rogers on the group leader, 
whose attributes should be possessed of human dimensions. He should 
be sensitive to the interpersonal interactions, able to accept and 
include, able to preserve the balance in the expression of emotions, 
know to create an atmosphere that enables an intimate communicative 
experience.  
According to Rogers (in Ziv and Baharav, 2001), empathy is an 
essential condition. Empathic understanding allows the leader to move 
freely and to explain to the individual clearly what he has felt and 
understood.  
 Corey and Corey (1997) state that the leader with the 
empathetic ability can feel the personal world of the individual in the 
group. In essence, it is almost impossible to know what the person has 
experienced. However, the main thing in empathic ability is the ability 
to assimilate with great openness what the other person has 
experienced.  
 The personality of the leader who conveys warmth, acceptance, 
sensitivity, and empathy and whose style of behavior leads people and 
helps them build between them reciprocal relations and systems of 
communication based on respect and caring is very important. It 
determines the success of the work in the group. Corey and Corey 
(1997) cite important traits: to have the courage to be vulnerable, to 
confront another, to be emotionally touched by another, to be direct 
and honest. The leader needs to allow himself to experience feelings 
and must have the ability to be compassionate and empathic. The 




 Roman (2002) clarifies that the leader must be aware of his 
emotions. This awareness allows him not to be stuck in a certain 
content but to create an empathic relationship to a conflict voiced in 
the group. It becomes clear that emotional self-awareness and the 
construction of the leader’s empathic ability are necessary to the 
definition of the place where the group is found. The leader must 
develop a certain pace of closeness to and distance from the emotional 
element of the group: he must move in and move out of the emotional 
component of the group.  
 The difficulty is to avoid sitting too much in the emotions, to 
avoid being ‘swallowed’ in them. The leader must hold his emotions 
and carry the group to achieve growth.  
The work in groups constitutes a place for study and practice 
for the development of skills of ability to listen, development of 
empathic ability, creative thinking, etc., and the group leader has a 
main and important role in the inculcation of these skills (Ziv and 
Baharav, 2001). 
 Riva and Korinek (2004) maintain that in the training process 
for group instruction the leader must play an active part in the group 
and to experience the difficulties of the participants, in addition to the 
cadmic learning study, since through experience he can achieve 
development and growth of his personal abilities.  
 Barlow (2004) emphasizes the process of training as most 
important in the leader’s development. According to her, good group 
leaders are not born, they are trained. Moreover, the expert group 
leaders looked exactly like natural helpers and had been identified as 
helpful teachers. In other words, the training program is essential and 
necessary to the development of the leader, the teacher.  
 Following the review of the literature in this section, it can be 
concluded that the leader’s behavior is what determines the group 
development (Roman, 2002; Rosenwasser and Nathan, 1997; Ziv and 
Baharav, 2001). 
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 The research studies showed that the leader’s success in leading 
the group participants to growth depends on personality, traits, and 
abilities that developed in him during his training. Knowing how and 
when to use these traits in a sensitive and correct manner is a result of 
learning, instruction, experience, and development. This is the 
significance of the program for training group leaders.  
1.4 The Program for the Training of Group Leaders 
 The curriculum is an experiential scholastic framework for the 
training of group leaders. The learning of the leadership of the group 
is based on regular meetings of learning, in the context of theory and 
experience in group work (Rubel and Atieno Okech, 2006). It is clear 
that the development of leadership skill cannot be accomplished only 
theoretically, by reading a book or an article, but must be experienced 
and practiced in the framework of group work (Barlow, 2004)   
According to Riva and Korinek (2004), there are four topics 
found in every training program: academic learning, experience, 
observation of the expert instructor, and supervised experience in 
group leadership.  
For two years, the theoretical knowledge related to group 
leadership is learned, with guided observation of the group processes. 
The process includes reference to the different stages of the 
development of the group and the acknowledgement of models of 
intervention and the assessment of special situations that characterize 
these stages, in the group as a group and between the members of the 
group and the leader. The process entails the examination of situations 
such as resistance, conflicts, pressure, anger, crisis, intimacy, and 
dependence. The practice-based experience is performed in the 
leadership of groups in different frameworks, when personal and 
group instruction is received. 
 The duration of the studies is two years, during which there are 
concentrated work days and group workshops. The program is 
intended for professionals with an undergraduate degree (first 
academic degree) in the fields of psychology, education, sociology, 
organizational counseling, or social work.  
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The goals of the program are as follows: 
• To train professionals from different areas – therapeutic, 
educational, and social – to lead groups of different types, 
therapeutic and designated groups, topic-focused groups, 
instruction groups, groups in organizations, etc. 
• To inculcate a theoretical basis and leadership skills through 
learning, personal experience, and practice in the role of the 
leader (actual leadership). 
• To develop the leader’s ability to assess intra-personal, 
interpersonal, and group processes and to learn ways of 
intervention in these processes.  
• To develop the leader’s personal style.  
As stated previously, the personality realm in the group leader 
is very important. In the present research study, an attempt is made to 
examine the empathic ability, the sense of self-esteem, the 
empowerment, and the use of instruction principles of the participant 
during the training program for becoming a group instructor.  
The dominance of these traits can be characterized as a part of 
the characteristics of the individual’s modes of existence (MoE). A 
mode of existence is a term that was developed by Fromm (1976). 
The dominant characteristics of modes of existence in the instructor 
can determine to a considerable extent his behavior, predict to a 
certain extent his instruction abilities, and tell of his ability to lead the 
group to a process of growth.  
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2. Empathy  
2.1 What Is Empathy?
As previously noted, the personality domain in the group leader 
is very important. The leader’s personality, outlook, emotions, and 
empathic ability constitute a very influential factor in the construction 
of a supportive group that enables the growth of all its members. 
Empathy is one of the important traits in the group leader. 
Empathic understanding enables the instructor to move freely and 
clearly explain to the individual what he felt (Ziv and Baharav, 2001). 
The concept of empathy was coined at the beginning of the 20th
century. Many researchers have attempted to define the nature of the 
empathic experience. Basically, empathy is defined as the person’s 
ability to feel, understand, and discern another person’s emotions, to 
understand the world as another person understands it, to use this 
understanding for the purposes of better communication. (Carkhuff, 
1969; Dymond, 1948).  
The many definitions of the concept of empathy often address 
the different elements of the concept. Some definitions address one of 
the characteristics, while other definitions combine between the 
elements.  
The psychological concept ‘empathy’ is defined by Rosenheim 
(2003) as the person’s participation in the emotional and motivational 
processes that occur in another person’s world. In this definition, 
Rosenheim refers to empathy as an emotional experience that 
constitutes a condition of the formation of a meaningful interpersonal 
relationship.  
 The Norwegian philosopher Vetlsen (Pines, in Lipgar and 
Pines, 2003) says that empathy is well anchored in human ability and 
focuses on the need to develop concern for another person. In 
empathy there is always a ‘thou’, never only me. In empathy a person 
can put myself in the place of the other, it is a feeling of ‘into’ and a 
feeling of ‘with’. It is both seeing and listening and it means paying 
attention to.  
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 Pines (2003) defines empathy as the ability to open yourself to 
another person, the ability to see a bit better, a bit deeper, a bit sooner 
than others.   
According to Roberts and Strayer (1996), the empathic 
experience includes both a cognitive element and an emotional 
element. The different research studies are different in the element 
that each one of them emphasizes and in the nature of the interaction 
between them.  
For the person to experience an empathic experience, he needs 
three primary abilities: (1) ability to emotionally respond, (2) ability 
to understand the other person’s point of view, and (3) ability to 
identify the other person’s emotional state, from his facial expression 
and body language. In other words, it is necessary to understand the 
other person’s verbal and nonverbal language (Feshbach, 1975). 
 It becomes clear that observing a person who is found in 
distress inspires two primary types of emotional responses. The first 
response is empathic concern and feelings of warmth, compassion, 
and sympathy towards the person in distress.  The second response is 
personal distress and feeling of lack of comfort (Baston, 1997).  
Some researchers divide the concept of empathy into two 
components, differentiating between emotional empathy and cognitive 
empathy.  
• Cognitive empathy is the objective ability, disconnected from 
emotion, the ability to predict thoughts, emotions, and 
behaviors, the ability to ‘understand’ the situation in which the 
other person is found. (Davis, 1983; Gladstein, 1983; Hogan, 
1969; Raines, 1990; Wortman, 1990).  
• Emotional empathy, in contrast, is the person’s emotional 
awakening in response to another person’s emotion (Gladstein, 
1983; Raines, 1990) and the person’s ability to feel 
identification with the other person’s situation (Davis, 1983; 
Hoffman, 1977; Mehrabian and Epstein, 1972; Wortman, 
1990). Social psychologists today define emotional empathy as 
the individual’s emotional response when he perceives the 
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situation of another person. This type of empathy is not 
characterized by the willingness to accept the other person’s 
viewpoint (Eisenberg, 1995).  
2.2 Empathy and Theory
 The developmental approach presents two different models of 
empathy.  
The first model is the model of role assumption. The model is 
based on the theory of Piaget (1975) on the assuming of a role. 
According to Piaget, till the age of seven the child does not have 
empathic ability and from this age onwards the child’s egocentrism 
declines and gradually gives way to the child’s ability to see the 
viewpoint of another person. According to this model, empathy is 
social understanding that is based on self-judgment, normative 
judgment, differential judgment, and level of development (Shantz, 
1975).  
 The second model of empathy is the model of emotional 
attachment. According to this model, the empathic person experiences 
a shared emotional experience with the object of the empathy. 
(Feshbach, 1975; Raines, 1990; Wortman, 1990).  
 Psychoanalytic theory sees empathy to be a main instrument in 
clinical work (Kohut, 1955; Mehrabian, Lundquist, and Nerdum, 
1995). Freud, for instance, maintained that empathy is the way to 
understand and identify inner processes that occur in another person. 
According to his approach, empathy is the only mechanism through 
which it is possible to adopt any stance towards another person and he 
emphasized the relationship that exists between empathy and 
identification (Freud, 1921).  
Researchers (Hoffman, 1977; Rosenheim, 1992) have 
attempted to focus on the nature of this relationship and have asserted 
that there are differences between empathy and identification. In 
empathy there is no desire to be ‘like the object’. The empathic person 
preserves the integrity of his self. In identification, in contrast, the 
person remains involved with the other person for a period of time.   
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According to Rogerian theory, empathy is the most significant 
therapeutic factor that facilitates the process of change the patient 
experiences (Godfrey, 1993; Raines, 1990; Rogers, 1975). Rogers 
(1975), the father of the theory, addressed empathy as the sensitivity 
of the empathic person to what is happening in the other person’s 
world, as the ability to accompany another person in his world and 
help him better experience his inner meaning.  
Empathy is helpful in two ways. First, empathy causes the 
therapist to stand at the patient’s side to help him. Second, empathy 
facilitates the assessment of processes of emotional motivation. 
(Yedidya, 2000) In spite of the belief of many years’ standing that 
empathy is an essential tool of the therapist, the results of researches 
on the issue of its effectiveness in therapy are not unequivocal. 
(Yedidya, 2000) 
Taking into consideration the assumption that empathy is an 
important ability in therapy, the following questions are important. Is 
empathy an acquired ability? Can it be improved? How? 
Research studies have found that the attachment between the 
infant and the mother has impact on the infant’s empathic ability. 
Children who developed by mothers who are empathic were more 
certain in their relationships with their mothers and were more 
empathic towards their mothers and their friends. (Denham, 1994). 
In social work, the instruction of workers and students plays a 
main part in the improvement of the therapy skills. Research findings 
(Yedidya, 2000) show that students of social work at the beginning of 
their paths address the patients with a lower empathic level than 
required in therapeutic work and to achieve higher empathic ability 
painstaking training is necessary. (Nerdum and Lundquist, 1995) A 
research that examined the impact of the training of professional 
workers on their level of empathy found an improvement following 
the training (Miller, Hedrick, and Orlofsky, 1991).  
Yedidya (2000) examined the factors that influence the 
development of empathy and sense of empowerment among a group 
of instructed students in social work. In her opinion, it is possible to 
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develop empathy, but the process of the development of this ability is 
a dynamic and complex process that develops throughout the entire 
professional life and the instruction of the student during his studies is 
only the first stage in the impact on the development of this ability. 
From Yedidya (2000), as well as from other researches, such as 
Mackey, Mackey, and O’Brien (1993), it can be learned that an 
empathic atmosphere in instruction promotes the process of 
development of the participant and his empathic ability.   
It has already been seen that groups have the ability to 
encourage the development of different empathic abilities (Franco, 
2000; Kilgore, 2001). Therefore, it is possible to learn that in such an 
atmosphere the instructor’s empathic ability will grow and constitute 
modeling for the empathic understanding in groups. 
Moreover, according to Yedidya (2000), there is a significant 
relationship between empathic ability and sense of empowerment and 
it is possible to build a developmental profile that predicts the 
development of these abilities.  
Nerdrum and Lundquist (1995) asked whether it is possible to 
train for empathy. A group of students in social work who participated 
in a three-months training course was chosen as the research group. 
The research used the Carkhuff Scale of Empathic Communication, 
which was filled out before and after the program. It became clear that 
the level of empathic ability rose significantly: the analysis showed 
that students who participated in the skill training program increased 
their level of emphatic communication significantly from pre- to post.  
On the basis of these researches, it is possible to conclude that 
instruction in social work influences the improvement of empathic 
ability.  
2.3 Empathy and Training for Teaching
 Regarding education as a profession, many researchers have 
noted that the educator needs the abilities of interpersonal 
communication, such as empathy and warmth (Fine et al., 1993; 
Kendrick et al., 1993). Goleman (1995) asserts that empathic people 
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will be better in subjects such as teaching, sales, management, and 
therapy. Goleman (1995) also notes that empathy constitutes a main 
component of emotional intelligence.  
According to Brooks (2001), empathy constitutes the most 
essential instrument that should be at the teacher’s disposal in regards 
to the school. Empathy indicates the teachers’ ability to place 
themselves in their students’ shoes and see the world according to the 
students’ eyes.  
McAllister and Irvine (2002) conducted a qualitative research 
on a population of 34 teachers. The research examined their beliefs in 
regards to the role of empathy in effective teaching in heterogeneous 
classes. All the teachers noted that empathy constitutes an important 
factor in their work with groups of students with differences. 
However, the teachers noted that the empathy is essential but is not 
the sole factor. The researchers recommend the importance of the 
reinforcement of the topic of empathy in programs of teacher training, 
so that these teachers can cope in heterogeneous classes.  
Justice and Espinoza (2007) emphasize the importance of the 
development of emotional abilities among students who are training in 
teaching. In the framework of the clarification of the phenomenon of 
dropping-out from teaching during the first five years of the beginning 
teacher’s work, new teachers were asked during their first year of 
work to express their opinion in regards to the training programs. The 
abilities of functioning under pressure, self-confidence, empathy, 
ability to make decisions, flexibility, time management, and 
leadership ability were cited as abilities in the interpersonal and 
personal domains that required reinforcement. In addition, they must 
be developed among student teachers before they go to face the 
challenge of standing in front of their classes. The researchers 
concluded that the preparation of these emotional abilities will give 
the beginning teachers the chance of developing a career in teaching 
and keep them in the profession for more than five years. 
Among teachers with a high level of sensitivity to different 
cultures, it was found that there is a relationship between this 
sensitivity and their degree of empathy (German, 1998).  
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In addition, empathy was characterized as a key to the 
efficiency and effectiveness of the teaching in heterogeneous classes 
in urban schools (Darling-Hammond, 2000; Gordon, 1999). 
Researchers found that empathy is related to the teachers’ caring for 
the students, especially for ‘colorful’ students, for whom the caring 
attitude causes motivation to learn (Foster, 1995; Gay, 2000). This is 
related to the fact that empathic people know to look from perspective 
at another person’s culture and to convey this perspective to other 
people as well (Goleman, 1998; Oliner and Oliner, 1995). 
White (1998) indicates the attitudes and emotions of students in 
regards to the teachers’ teaching strategies. He notes that there are at 
least four personality and social elements that influence teaching and 
its outcomes, including the teacher’s empathy and understanding of 
the student. White notes that teachers are also responsible for their 
students’ emotional development. A teacher who is not empathic and 
does not understand sufficiently the student’s needs limits the 
student’s emotional development.  
Levine (2003) cites in his book different ways of the 
development of a culture of caring in the classroom. One way 
addresses the teaching of empathy, so as to allow teachers to create in 
their classrooms a safe atmosphere that is based on emotion, caring, 
and empathy. In his opinion, when people allow themselves to feel 
another person and see what he wants, then the natural outcome is a 
kinder, more caring behavior. Since empathy is a basic human ability, 
it is possible to learn and practice it and to easily link it with 
cooperation and interpersonal social sensitivity, which are found at the 
opposite pole of violent and aggressive behavior.  
Rowner (2006) studied the work of teachers during teaching. 
He researched the empathic aspect of teaching through photography 
of the teachers and analysis of their statements, in addition to the 
informative aspect and the moral aspect. Through a program that 
enables small parts of the lesson to be isolated and analyzed, different 
expressions of empathy were collected and divided according to 
predetermined definitions. It became clear that the intelligent use of 
the empathic ability enables the teacher to achieve two important 
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educational goals: to inspire the student’s interest in the material and 
increase his sensitivity to others.  
Regarding the phenomenon of many beginning teachers leaving 
the profession after the first year or two of teaching, Intrator (2006) 
maintains that it is necessary to train the student teachers not only in 
the disciplinary knowledge realm and pedagogical skills but also in 
the field of emotional intelligence. The beginning teachers are sent 
into the emotional arena of the classroom without preparation for the 
dynamic situations therein. The sharp transition from the college or 
the university to the class emotional arena presents the teachers with a 
main difficulty in their coping in the first years of work. The 
beginning teachers who drop out of the profession lack the essential 
emotional energy in the first years to cope with the class in the high 
schools and middle schools. It is necessary to instill among the student 
teachers tools for coping with the class as an emotional arena in which 
things change rapidly and the students try in different ways to 
examine the new teacher’s emotional abilities. Intrator (2006) 
suggests, from his extensive experience as teacher of teachers, to train 
the student teachers in the college ahead of time to cope with the class 
as an emotional arena. It is necessary to instill in the student teachers 
tools and insights for the development of their emotional intelligence.  
As can be seen, empathy plays a most important role in the 
shaping of the interpersonal interactions that people create, in the 
shaping of the nature of the inter-group interactions, and in the 
student-teacher relations. The empathic ability allows a person to 
examine conflicting situations through the viewpoint of the other 
person and therefore the development of this ability in individuals is 
very important, especially in the process of teacher training.  
Researchers agree that there is also a relationship between 
empathy and self-esteem. Students who were more empathic had a 
higher level of self-esteem and greater assertive ability. It is possible 
to indirectly learn about the relationship between empathy and self-
esteem from the conclusions of a research that found that adaptive 
narcissism predicts a high level of empathy and a higher level of self-
esteem (Watson, 1992). Research findings show that a high level of 
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self-esteem and control of life influence the development of 
professional empathic ability (Lawson, Gaushell, and Karst, 1996).  
The following question is thus asked. In the framework of the 
present research, is there a relationship between self-esteem and 
empathy among the research subjects who are participating in a 
process of training for group instruction?  
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3. Modes of Existence (MoE) 
 Modes of existence (MoE) constitute a theoretical approach 
through which it is possible to describe and understand human 
behavior. The theory of modes of existence is relatively new in the 
field of behavioral research in general and in educational research in 
particular. Fromm (1976) was the first who developed this theory in 
his book To Have or To Be. According to Fromm, there are two basic 
modes of existence in the person – having and being. Rand (1993) 
extended this theory and added a third dimension – doing. 
Reichenberg and Rand (1998) were the researchers who associated 
this theory to the realms of education and pedagogy.  
 Mode of existence describes the fundamental approach or mode 
of behavior that characterizes the individual, through which he 
responds to his outside and inside world of stimuli. “The mode of 
existence addresses the variety of dimensions of behavior and realms 
of activity. … It does not address any specific content and is not 
related to ‘what’. It primarily addresses on the ‘how’. Namely, it 
focuses on the way in which the individual responds to a variety of 
stimuli.” (Reichenberg, 1996, p. 29)  
According to Fromm (1976), two basic modes of existence 
direct the individual’s behavior. The one mode is being and the other 
mode is having. These are in essence the individual’s two different 
approaches towards himself and the world and they determine how he 
thinks, feels, and acts. The mode of existence is integrated into the 
individual’s personality structure and directs his everyday behavior. 
The individual is supposed to behave according to and consistent with 
his pattern of mode of existence.  
On the basis of the model of the two modes of existence, being 
and having, Rand (1993) added a third mode – doing. In his opinion, 
the three modes of existence are found in the individual’s personality 
structure, when they are integrated together. For the most part, 
however, one mode is dominant over the other two.  
In every person the three elements exist to some extent. It is 
possible to map the elements according to their degree of centrality in 
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the individual’s personality. The modes of existence may be 
influenced by different variables such as life experience, growth, and 
personal development. Modes of existence represent the desires, 
beliefs, and behaviors of the person and they are part of the 
professional development and training process of the student teacher.  
The individual’s basic three modes of existence can be defined 
according to the triadic model of Rand (1993) as follows.  
The ‘Having’ Mode of Existence
 The concept ‘having’ is defined by Fromm (1976) as the 
individual’s tendency to address the world and the areas of occupation 
and his system of relations with people through the perspective of 
acquisition and control. This tendency is not limited only to the 
material world and also refers to the spiritual and abstract domain. 
This tendency is natural to man and to modern society, which is 
characterized as a ‘consumer society’, which aspires to acquire as 
many objects as possible. This acquisitiveness is expressed in the 
individual’s channeling of his energy to the control of different 
elements that are outside of him and to the transformation of them into 
his personal property. According to this mode of existence, a person is 
what he consumes and what belongs to him or what he controls. 
Modern consumer society is built to a large extent on a hierarchy 
based on property and its external indications. In many ways, it is 
built on the emphasis of the tendency to having of both society and 
the individual.  
The ‘Being’ Mode of Existence
 The concept of ‘being’ is defined by Fromm (1976) as the 
individual’s tendency to grow, to love, and to advance himself 
towards his self-realization. A person with this tendency has an inner 
orientation that is directed into his personality. He aspires to realize 
his latent potential in different ways. The necessary preliminary 
conditions of self-fulfillment according to Fromm (1976) are self-
perception as a person with psychological independence and ability to 
implement mechanisms of control over the behavior, based on logic 
and adaptation.  
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The ‘Doing’ Mode of Existence
 Rand (1993) proposed another mode of existence, which he 
defines as the individual’s tendency to act, to do, and to find 
satisfaction through the very process of doing. A person in whom this 
mode of existence is dominant generally serves as an incentive for 
other people in their environment to work together to realize the 
aspirations and desires of the group. This basic tendency causes the 
meaningful referral of the inner energy to the doing and to the 
development of the individual’s operative ability out of a sense of 
creation.  
 To compare among the three modes of existence, the following 
table is presented (Sagi, 1999). The table describes the three modes of 
existence according to the following dimensions, which are expressed 
in the individual’s behavior relative to the dominance of his mode of 
existence:   
• Basic tendencies 
• Orientations 
• Ways of fulfillment 
• Main goals  
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Table Number 1: 
Comparison among the Three Modes of Existence (MoE)
Being 
Mode of Existence 
Having 
Mode of Existence 
Doing 




tendency to grow, to 
love, and to advance 
himself towards his 
self-fulfillment. 
The individual’s 
tendency to address 
the world through 
acquisitions. 
The individual’s 
tendency to act, to do, 
and to find satisfaction 
through the doing. 
Orientation Internal orientation 
into the personality. 
External orientation of 
control of property or 
knowledge. 
Internal orientation of 
development of 
operational ability and 
external orientation to 




Fulfillment of the 
potential in different 
ways, such as art, 
professional choice, 
etc. 
Fulfillment of the 
potential through the 
acquisition of 
knowledge or property 
for the purposes of 
control. 
Fulfillment of the 
potential through 
doing, action, and 
sense of essentialness. 
Main Goals Personal development 
for the self and others 
Control of spiritual or 
physical assets. 
Doing for the sake of 
doing.  
  
It can be understood from the table that among people with 
behavior that primarily belongs to the ‘being’ MoE it is possible to 
identify the need for self-fulfillment and personal development in 
different ways of the study of the profession or art, such as a training 
program for group instruction. They will also allow others around 
them to express themselves personally without seeing this as a threat 
to their status or progress.  
 Study of the literature shows that the instructor of groups must 
develop self emotional awareness (Roman, 2002; Rosenwasser, 1997). 
His behavior leads people and helps them build themselves. This type 
of instructor will bring about the growth and development of the 
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group as a group and of the individual therein (Corey and Corey, 
1997). Looking at the characteristics of the ‘being’ mode of existence, 
it can be assumed that these characteristics will appear as dominant in 
the behavior style of the trainees in group instruction while the 
characteristics of the ‘having’ mode of existence and the ‘doing’ mode 
of existence will be minor. 
In contrast, among people with behavior that primarily belongs 
to the ‘having’ MoE it is possible to discern the aspiration to acquire 
connections, knowledge, and property to achieve the goal that will 
allow the control of others and a stable social and economic status. 
These people will allow other people in their environs to express their 
aspirations as long as these are commensurate with their course and 
needs, thus creating the greater dependence of the others on them. 
People with a predominantly ‘doing’ MoE aim in their behavior into 
their personalities. However, they aspire to alter the environment in 
which they live. Their activity for others reflects their need for action 
and not for control or status.  
 Reichenberg (1996) assumes a number of fundamental 
assumptions:  
1. People are generally characterized by tendencies that belong to 
each one of the three modes of existence – being, doing, and 
having. Only infrequently is it possible to see ‘extreme’ types 
who show only one tendency. Therefore, it is possible to speak 
primarily in terms of style predominance. In other words, each 
one of the modes of existence will be expressed in the 
individual’s behavior at a different degree of dominance. 
2. In the individual, it is possible to indicate a high level of 
balance between the three modes of existence. In other words, 
there will not be any one especially prominent mode. 
3. The individual’s mode of existence and his predominant 
tendencies can be changed and should not be addressed as 
‘rigid’ components. 
Reichenberg (1996) presented the pattern of modes of existence 
that, in her opinion, characterize experienced teachers and student 
teachers. She showed that in this population there is a clear ranking of 
the modes of existence, when the being mode is predominant, then the 
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doing mode, and last the having mode. In addition, Sagi (1999) 
examined a group of counselors in the educational system and Bar-Ziv 
(2002) researched pedagogical instructors in institutions of teacher 
training and the results in both cases illustrated the dominance of the 
‘being’ mode, then the ‘doing’ mode, and last the ‘having’ mode. 
Sagi (1999) examined this model in a group of educational 
counselors in schools. She showed that the helping professions and 
the education and teaching professions can be seen as domains that 
allow the combination of two main factors:  
1. The person’s drive for self-fulfillment, for his benefit and for the 
benefit of society – ‘being’ mode. 
2. The high level of activity for another person’s benefit – ‘doing’ 
mode.   
The present research study attempts to identify the dominant 
characteristics of the mode of existence of the trainee who is learning 
to become a group instructor. One of the assumptions at the basis of 
the present research is that there is a relationship between the 
characteristics of the individual’s mode of existence and traits such as 
empathic ability, sense of self-esteem, and sense of empowerment as 
well as use of principles of instruction. This type of relationship, if it 
exists, can facilitate the prediction of the degree to which the 
participant is suited to the role of instructor-teacher and the degree to 
which he can evince focus on another person, even under conditions of 
stress and aggression, which sometimes arise in group encounters.  
The model of the characterization of behavior according to the 
degree of dominance of the three modes of existence can constitute a 
beneficial tool in the processes of decision making in many areas, 
especially in those areas in which success depends on and is related to 
personality variables and motivation, such as teaching, education, 
counseling, or group instruction.   
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4. Self-Esteem 
Self-esteem is a function in the individual’s mind that is 
comprised from attitudes that the individual has acquired in regards to 
his body and its parts, objects, people, family, groups, social values, 
and goals (The International Encyclopedia for Social Sciences, 1968, 
in Laufer, 1998). 
According to Rogers (1968), the person has a natural need to 
hold a positive self-esteem. The perception of the self is not innate but 
is a trait that the person acquires as a result of his experience with the 
social environment. The lack of a stable positive self-perception will 
interfere with the creation of a social interaction that is the condition 
of the growth of the ‘self’. In this process, the individual seeks to be 
‘fitting’, not only to the requirements of the present but also to those 
of the future (Laufer, 1998). 
Fitts (1972a) differentiates between three aspects of self-esteem. 
1. Self-identity: how the individual sees himself. 
2. Self-acceptance: how the individual accepts himself and his 
emotions and develops a degree of self-criticism. 
3. Self-behavior: how the individual perceives his behavior and 
his role.  
On the basis of the three variables, it is possible to determine 
the measure of general self esteem and thus it is possible to influence 
and improve the individual’s self-esteem. It is possible, according to 
Fitts (1972b), that a person will develop high expectations of himself, 
which are not always realized. Then he will have a high personal 
identity and a low satisfaction. Self-esteem is the framework with 
which the individual holds a relationship with the world. The more 
positive and realistic the person’s image is, the better his functioning 
is.  
Self-esteem is an attitude that the individual holds towards 
himself. According to Rosenberg (1985), the self-esteem is the sum of 
the thoughts and emotions that the individual ascribes to himself in 
different areas of his life. When the person has a high self-esteem, he 
sees himself as a person of worth, addresses himself respectfully, and 
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appreciates the positive in himself while ignoring his shortcomings. In 
contrast, the individual with a low self-esteem sees himself as 
worthless and inferior (Rosenberg, 1985). 
Gilad (1996) found in his work that the higher the self-esteem 
of the adolescent youth is, the greater his level of adjustment to the 
organized institutional framework.  
Avishai (1982) emphasizes in her work the importance of the 
family in the development of the self-esteem. The family is what 
provides the child with feelings of suitability, acceptance, and 
expectations related to accepted objectives, values, and behaviors. 
Over time, when there is further reinforcement from other people 
from outside of the family, the self-esteem grows stronger.  
According to Laufer (1998), self-esteem is the primary measure 
of personal and social adjustment. Simchy (2004) in her work 
explains that self-esteem is considered a main variable in the 
individual’s functioning, mental health, and sense of self-fulfillment. 
It is related to the social environment, its values, and the true attitude 
of the individual’s significant others. The shaping of the self-esteem is 
primarily influenced by the feedback that the individual receives from 
the surrounding society, especially those to whom he ascribes 
importance, such as parents, teachers, and friends.
The importance of self-esteem among group instructors is 
emphasized by Ziv and Baharav (2001) in the chapter that addresses 
the personality and traits of the group instructor. They quote Rogers 
(1968), who frequently addressed the instructor’s personality and 
traits and cites a list of attributes that, in his opinion, should be a part 
of the instructor’s traits. These include sensitivity to interpersonal 
interactions, the instructor’s awareness of himself and his reactions, 
and positive self-image. Thus, the implication is that the instructor 
who esteems himself will enable nature processes in the group to 
occur without feeling threatened and he can inspire feelings of 
comfort and freedom from the sense of confidence. (Ziv and Baharav, 
2001).   
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A research performed among first and second year students in 
studies of counseling (Lawson, Gaushel, and Karst, 1996) found a 
close relationship between a positive sense of self-esteem and the 
students’ development into successful and influential instructors.  
Few researches address the personal traits of the counselor, the 
instructor of small groups. The research (Lawson et al., 1996) 
examines the degree of self-esteem among those who will instruct, 
since this trait is considered one of the most important personality 
attributes in the instructor. Those with a high self-esteem reported a 
higher ability to express emotions during the instruction, to create 
meaningful relations with the participant in the small group, and to 
develop a higher empathic ability as opposed to those with a low self-
esteem. To conclude, Lawson et al. (1996) maintain on the basis of 
their research findings that the process of instructor training must 
provide possibilities for personal growth, while emphasizing the 
development of a positive self-esteem and self-control ability. In 
addition, the instructor in training must be brought to the awareness of 
the importance of the development of this ability as a content goal in 
the framework of the small group. Hence, a positive self-esteem is a 
personality variable with considerable importance for the group 
instructor.  
The research of Aronson (2004), which addressed the 
improvement of the self-esteem in groups of women who had 
experienced violence, showed a significant improvement in this 
ability following the group process. According to the research, the 
group constitutes an appropriate place for the individual to train his 
self-esteem ability and his ability to achieve his goal.  
Hence, a positive self-esteem is one of the personality traits that 
are most important in the group instructor and thus the improvement 
in the self-esteem should be examined in the framework of a training 
program for group instruction, in addition to other abilities, such as 
empathic ability and sense of empowerment.  
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5. Sense of Empowerment  
Empowerment is the process of the transition from a situation 
of powerlessness to a situation of mastery of the life, the fate, and the 
environment. In this process, people grow strong enough to take part 
in, to share the control of, and to influence the events and decisions 
that impact their lives. Empowering processes are those where people 
create or are given opportunities to control their own destiny and 
influence the decisions that affect their lives. (Zimmerman, 1995).  
To empower is literally to give power. However, empowerment 
refers to the process, to the situation in which the person develops 
critical awareness of what is happening, participates in organizations 
that work together, and in different ways succeeds in influencing his 
environment. (Perkins and Zimmerman, 1995; Wallerstein, 1992).  
In this process, it is possible to distinguish the improvement of 
the real ability to exert control over the person’s life and over the life 
of the community to which he belongs (Sadan, 1997).  
Freire (1985) maintains that in a situation of powerlessness the 
person cannot fulfill the human potential embodied in him. Therefore, 
his need for empowerment is a part of the need to realize himself. 
When the empowerment is achieved, the process that entails the 
transition from a passive situation to an active situation of the 
achievement of control of life is realized (Sadan, 1996, 1997; 
Zimmerman, 1990, 1995).  
Empowerment is defined as the person’s good mastery over 
what is required in his life, as his ability to solve problems, to make 
decisions, and to acquire behavior aimed at the achievement of 
resources. (Dunst et al., 1988). Empowerment is a system that ties the 
individual’s critical perception to the socio-political understanding of 
his environment and the productivity of his life (Zimmerman, 1995).  
Social processes that have occurred in the United States in the 
1970s have contributed to the development of the concept of 
empowerment as a solution to the needs of minority groups that arose 
to demand their rights. Empowerment was proposed to groups that 
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suffered from discrimination and deprivation (Berger and Neuhas, 
1977; O’Connel, 1978; Solomon, 1976).  
Everett and Arvind (2003) write about empowerment as a 
process through which the individual discerns his ability to control 
what happens. He makes a change in behavior and this leads to a 
change in many other behaviors. In the literature, differences are 
presented between men and women in the level of sense of 
empowerment. White middle class men are considered more 
empowered, as the decision makers in democratic society. Women, in 
contrast, are considered the population that needs to acquire a sense of 
empowerment (Sadan, 1997; Biren, 1997).  
Feminist theory also addresses the social conditions forced 
upon women. While repression, inferiority, deprivation, and 
powerlessness prevent their ability of feeling empowered, the women 
who identify with the feminist values are more empowered 
(Roychoudhury, Tippins, and Nichols, 1995).  
Zimmerman (1995) differentiates between two types of 
empowerment:  
• Individual empowerment addresses empowerment as a 
personality variable and ignores the environmental context. 
• Psychological empowerment addresses the personal level and 
the cultural ecological influence.  
Zimmerman (1995) notes that the definition of the 
empowerment ability changes according to the needs of the researcher 
and those of the subject population. For example, the uniqueness of 
the empowerment of workers and students lies in the examination of 
their ability to fit into the team or their ability to persevere in the 
studies.  
There are several conditions of the development of the sense of 
empowerment: 
• Acceptance and belief that the person has the potential to 
improve personal abilities and talents. 
• Understanding that inner-personality disadvantages do not 
cause the lack of realization of abilities. 
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• Creation of behavioral change in the individual’s activity so 
as to achieve mastery over his life and to feel the sense of 
empowerment.  
Hence, the reference to this feeling should be expressed in two 
dimensions. The first dimension is the development of the person’s 
belief in his ability. The second dimension is the change of the social 
method so that there are opportunities for the realization of personal 
abilities (Dunst et al., 1988).  
Psychological empowerment is a dynamic process, in which 
there is a change in the individual from a passive situation to an active 
situation (Gutierrez, 1994). The process is subject to fluctuations over 
time, since people can develop a sense of empowerment over the 
years, following experiences of success during their lives 
(Zimmerman, 1995).  
The changes lead to inner and outer change. In an internal 
change, cognition, perceptions, and beliefs regarding the efficacy to 
act and expectations of the results of the action are entwined together, 
while in an external change the ability to act and implement the skills 
acquired in the process of empowerment are apparent (Rappaport, 
1987; Zimmerman and Rappaport, 1988).  
The small group is the place where the appropriate conditions 
in the individual are created for the development of the process and 
where the sense of empowerment can be expressed. (Aronson, 2004; 
Rogers, 2003).  
Empowerment occurs through dialogues. During the 
conversations with the members of the group, during the interpersonal 
communication the individual begins to feel the belief in his ability to 
achieve his goal. The groups in which the process of the 
empowerment of the individual develops are organized for a certain 
goal and during the process among the participants a sense of 
empowerment develops and additional problems are thus resolved. 
(Aronson, 2004; Everett and Arvind, 2003; Parsons, 1991).  
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Yedidya (2000) examined in her work the impact of the 
practice-oriented instruction on the studies of social work on the 
development of a sense of empowerment among students at the 
beginning of their professional course. It became clear that the more 
effective the instruction is, the greater the sense of empowerment is. 
In addition, the relationship between empathic ability and sense of 
empowerment was examined and a significant relationship was found 
between them. Hence, students with empathic skill have a clear sense 
of empowerment. She further explains that on the basis of these 
finding the assumption is that the source of the two skills is shared. 
The person’s need for self-awareness and motivation to change is 
meaningful to develop these skills.  
Empowered people learn to understand messages with meaning 
to their situation and thus to extend their understanding and 
interpretation of those around them. Thus, the ability of the trainee in 
social work to understand another person, an ability found to be 
greatly tied to empathic ability, grows. (Yedidya, 2000).  
The measurement of the sense of psychological empowerment 
is especially difficult. 
1. The sense of empowerment is expressed in a variety of 
cognitive perceptions, abilities, and behaviors among different 
people.  
2. Different abilities, beliefs, and deeds are required so as to 
manage different situations. 
3. The sense of empowerment is subject to changes and 
fluctuations over time and during the person’s years of life. 
Therefore, the sense of empowerment is in essence an open 
ended construct that is not easily reduced to a universal set of 
operational rules and definitions. However, through further research 
studies it will be possible to build a theory of empowerment and to 
learn how it changes over time and how different situations can boost 
or reduce empowerment. Then it will be possible to construct a set of 
interventions aimed at challenging the individual to take control of his 
life (Zimmerman, 1995).  
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Aronson (2004) presented in her work a theoretical model for 
empowering intervention with women who were the victims of 
violence. The model is implemented in the group framework. This 
framework allows the development of a process that leads to a sense 
of empowerment in the individual and acts a catalyst of the process of 
community empowerment. Through this model, it is possible to 
transform the individual change into a collective change and translate 
it into real action. Among the participants in the program, there was a 
significant rise in all levels of empowerment.  
The following question is therefore asked. Is a significant rise 
expressed also in the sense of empowerment of the trainees in group 
instruction following the training process they undergo? 
Jaepil (2006) explains that in the process of empowerment the 
participant is filled with the inspiration to do more than he thinks he 
can. The participant develops belief in his own ability and his desire 
to put forth effort is strengthened. Jaepil (2006) notes three traits, 
which, in his opinion, the instructor/leader needs so as to bring about 
the cohesion of the group and lead it to growth: empathy, 
empowerment, and vision.  
In recent years, the research literature has presented extensive 
reference to empowerment as a professional resource in therapy, 
instruction, management, teaching, and community work (Peters, 
1992; Rubin and Rubin, 1992; Zimmerman, Israel, Schulz, and 
Checkoway, 1992). Thus, there has been considerable development of 
research engaging in the development of the sense of empowerment in 
the individual. It was found that the self-esteem and sense of control 
over the life are related to the sense of empowerment. However, 
research findings that shed more light on the factors and processes 
that can bring about change in the adult person are still lacking. 
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The Research Method
1. The Research Rationale 
 The suitability for group instruction is a process that requires 
personality abilities. The instructor of groups is obligated to develop 
intellectual abilities with personality professional characteristics 
(Yalom, 2006).  
 The primary focus of the present research is the attempt to 
clarify whether it is possible to develop in the framework of a training 
program for group instruction personal abilities, empathy, self-esteem, 
sense of self empowerment, and professional skills as well as the use 
of principles of instruction and whether there is a relationship between 
these traits and the three modes of existence according to Fromm 
(1975) and Rand (1993) (having, being, doing).  
 The theory of modes of existence is a theoretical approach that 
constitutes one of the ways to characterize people. It is based on the 
assumption that the dominance of a certain mode of existence 
considerably directs the person’s values, his actual behavior and to a 
certain extent his professional ability (Reichenberg, 1996).  
 If it is possible to characterize the population of trainees in 
group instruction and to predict the degree of their ability to develop 
certain personality abilities required for instruction and teaching, it 
will be possible to provide meaning to the instructor’s very choice of 
the profession and the degree of success in leading the group in a 
process of growth.  
The findings that will be collected in the framework of the 
present research study will have implications regarding a number of 
areas of work in the framework of the small group, especially the 
programs for teacher training, counseling, community education, and 
processes of the choice of candidates for instruction and teaching. 
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2. The Research Questions 
The present research study aims at examining the following 
research questions. 
1. Does the program for training for the instruction of groups 
improve the use of the principles of instruction and the 
individual’s empathy ability, self-esteem, and sense of 
empowerment?  
2. Is there a relationship between the characteristics of the 
individual’s modes of existence and the change in the empathy 
ability, self-esteem, sense of empowerment, and use of 
principles of instruction during the program for the training of 
instructors? 
  
3. The Research Hypotheses 
The present research study aims at examining the following 
research hypotheses. 
1. Following the training program for group instruction, an 
improvement will be found in the empathic ability, in the self-
esteem, in the sense of empowerment, and in the use of 
instruction principles. 
2. Differences will be found among the research subjects with 
different modes of existence (doing, being, having) in the 
improvement that occurs following the intervention program in 
the self-esteem, sense of empowerment, and use of principles 
of instruction. 
3. A relationship will be found between the modes of existence 
(doing, having, being) and empathy, self-esteem, and sense of 
empowerment. Subjects who are characterized by the 
dominance of the ‘being’ mode will have higher self-esteem 
and sense of empowerment. 
  
4. A relationship will be found between positive self-esteem and 
sense of empowerment and the use of principles of instruction. 
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5. A relationship will be found between self-esteem and sense of 
empowerment and the empathic ability: as the empathy is high, 
the self-esteem and sense of empowerment are higher. 
4. The Research Subjects  
 49 people, aged thirty to fifty, participated in the research study, 
44 women and 5 men. They all have an undergraduate degree in the 
fields of psychology, education, sociology, organizational counseling, 
or social work. They all participate in the training program for group 
instruction. The program is held at Telem, which is the Center for 
Training, Instruction, and Workshops of group instructors.  
5. The Research Instruments  
 The research employed five questionnaires and performed a 
quantitative analysis of the evaluation of the instruction abilities, as 
these are expressed in the solution of conflictual situations. The five 
questionnaires include a questionnaire that examines the empathic 
ability, a scale for the evaluation of the modes of existence, a 
questionnaire for the evaluation of self-esteem, and the examination of 
the sense of empowerment.  
The instruments are as follows: 
1. Personal details questionnaire – In the questionnaire the 
participant is asked to provide demographic information such as 
age, gender, country of birth, personal status, number of 
children, number of years of education, and professional 
occupation. 
2. Empathic ability questionnaire of Davis (1983), as examined in 
the doctoral dissertation of Yedidya (2001). 
3. Modes of existence questionnaire of Reichenberg (1995), 
according to the combined model of Fromm (1976) and Rand 
(1993), as examined in the work of Sagi (1999). 
4. Sense of empowerment questionnaire, according to the 
perceived control questionnaire developed by Israel, 
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Checkoway, Schulz, and Zimmerman (1994), as examined in 
the doctoral dissertation of Aronson (2004). 
5. Self-esteem questionnaire, according to the questionnaire of 
Rosenberg (1965), as examined in the graduate thesis of Gilad 
(1996) 
.  
Empathic Ability Questionnaire of Davis
 The questionnaire examines multidimensional cognitive and 
emotional empathy according to Davis (1983). The questionnaire was 
translated to Hebrew by Eliyahu (1997) and used in the doctoral 
dissertation of Yedidya (2001).  
 The questionnaire consists of 28 items of self-reporting that are 
divided into four groups: two groups addressing cognitive empathy 
and two groups addressing emotional empathy. In every subgroup, 
there are seven items and all are related to the overall concept of 
empathy.  
• In the cognitive realm: One group of items focuses on the 
perspective reference, namely, on the ability to see another 
person’s perspective. For instance, “I attempt to examine all the 
sides of an argument before I decide”. The items are items 
number 3, 5, 8, 11, 15, 21, 24, 28. The other group of items 
focuses on the ability to fantasize – the individual’s ability and 
willingness to identify in imagination with the emotions and 
traits of characters in a film, show, or book. For instance, “I 
become involved in the emotions of characters in a book”. The 
items are items number 5, 7, 12, 16, 23, 26.  
• In the emotional realm: One group of items focuses on the 
emotions directed at another person, for instance, “Frequently I 
feel worry and warmth towards unlucky people”. The items are 
items number 2, 4, 9, 14, 18, 20, 22. The second group of items 
addresses the personal stress the individual experiences when 
other people are in trouble. 
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•  For instance, “When I see a person who is hurt, I tend to 
remain calm”. The items are items number 6, 10, 13, 17, 19, 
25, 27.  
It should be noted that items number 3, 4, 5, 12, 13, 14, 15, 18, 
19 appear in reverse order.  
 The subject is required to evaluate the degree to which every 
item describes him on a scale of 1 to 5, when 1 = does not describe me 
well and 5 = describes me very well.  
 The construct validity in the research of Davis (1983) was 
examined in two ways, as follows: 
1. Through the correlations between the indices of empathy 
appearing in the questionnaire and other intra-psychic factors, 
such as social competence, intra-psychic functioning, self-
esteem, and intellect. 
2. Through the correlations between this questionnaire and other 
empathy questionnaires. Bernstein and Davis (1982) present in 
their research a high correlation between the indices of 
‘perspective’ and ‘empathic concern’ and emotional empathy 
in the questionnaire of Mehrabian and Epstein (1972), r=.60. In 
addition, a high correlation was found between the index of 
perspective in this questionnaire and the cognitive empathy in 
the questionnaire of Hogan (1979), r=.40. 
3.   
Modes of Existence Questionnaire  
 The modes of existence (MoE) questionnaire was constructed 
in the work of Reichenberg (1996), according to the combined model 
of Fromm (1976) and Rand (1993). The questionnaire was also 
examined in the work of Sagi (1999).  
The model includes the three basic elements of mode of 
existence: aspiration to be, the aspiration to have, and the aspiration to 
do. The items in the instrument are divided as follows:  
57
• 16 statements that express the being mode of existence: items 
number 1, 5, 9, 11, 13, 15, 17, 21, 22, 25, 27, 30, 33, 40, 43, 
50. For instance, “It is important that every person realize him 
completely”.  
• 17 statements that express the having mode of existence: items 
number 3, 6, 8, 12, 16, 19, 23, 26, 28, 32, 35, 39, 42, 45, 47, 
49, 51. For instance, “The primary goal in life is to earn 
money”.  
• 19 statements that express the doing mode of existence: items 
number 2, 4, 7, 10, 14, 18, 20, 24, 29, 31, 34, 36, 37, 38, 41, 
44, 46, 28. For instance, “A day without activity is a lost day”.  
The research of Reichenberg (1995) found that the 
questionnaire significantly differentiates between the three modes of 
existence in regards to the system of attitude of student teachers, in 
terms of conservatism, authoritativeness, and progressiveness. 
Significant positive correlations were found between the having mode 
of existence and authoritativeness (r=.44, p<0.01) and conservatism 
(r=.29, p<0.1). in addition, a significant positive correlation was 
obtained between the doing mode of existence and conservatism 
(r=.23, p<0.05) and a positive correlation between it and 
progressiveness (r=.20, p<0.05).  
Similar results were obtained in regards to the population of 
instructors and they indicate the construct validity of the 
questionnaire.  
The reliability of the questionnaire was examined in a number 
of populations, such as training teachers, educational counselors, and 
students of teaching and educational counseling. It was found that the 
coefficients of reliability for the three styles of existence, according to 
Cronbach’s alpha, as found among the different populations, range 
from 0.70 to 0.86.   
The findings presented in the following table indicate the high 
level of internal consistency relative to each one of the modes of 
existence in the triadic model (Reichenberg and Sagi, 2003).  
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Table Number 2: 

















 From the questionnaire indices were derived according to the 
means of the evaluations of the items in every style. These were 
expressed in percentages according to the following calculation: the 
mean of the style divided by the maximal possible score (6) times 
100. In each one of the three indices, as the score in the mode of 
existence is higher, it more characterizes the individual’s personality.  
Questionnaire for the Examination of the Self-Esteem
 Self-esteem is measured according to the self-esteem scale of 
Rosenberg (1965). The scale was found to have appropriate 
psychometric traits both in the United States (Rosenberg, 1965) and in 
Israel (Gilad, 1996; Yedidya, 2001). In the original questionnaire 
there were ten items of self-reporting in which the subject states the 
extent to which he sees himself as having worth, “I feel worthy at 
least to the same level of others”. The items are phrased both 
positively and negatively. The subject is asked to note the degree to 
which he agrees with the different statements on a scale of 1 (low) to 
5 (high). From these items the index that expresses positive and 
negative attitudes towards the self is derived. It should be noted that 
items 3, 5, 9, 10 appear in reversed order.  
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 Through the questionnaire a relationship was found between the 
index of self-esteem and the confidence in the ability to realize 
expectations (Rosenberg, 1965) or between the self-esteem and 
mental burnout (Gilad, 1996). The research of Gilad (1996) examined 
the internal consistency through Cronbach’s alpha, α=.73, and in the 
research of Yedidya (2001), an internal consistency was found of 
α=.88. 
Questionnaire for the Examination of the Sense of Empowerment
 The sense of empowerment was examined by the perceived 
control questionnaire developed by Israel, Checkoway, Schulz, and 
Zimmerman (1994), which was examined in the doctoral dissertation 
of Aronson (2004). The questionnaire measures the individual’s sense 
of personal empowerment in the group framework. The questionnaire 
is comprised of five items on the topic of the ability to influence the 
decisions made in the individual life and in the group.  
 The score for every item is given on a scale of four ranks 
(1=agree most highly, 2=agree somewhat, 3 = don’t agree somewhat, 
4=does not agree at all).  
 The instrument meets criteria of internal consistency, according 
to Cronbach’s alpha, for individual empowerment α=.66 and for 
overall empowerment α=.71. 
Analysis of a Situation of Group Instruction  
 To examine the impact that the training process for group 
instruction has on the participants’ ability to instruct the group, a case 
story was constructed, ‘A Situation of Instruction’. Two tasks were 
composed for it, addressing two different levels: (1) identification of 
problems in a group and (2) finding solutions of instruction.  
Question 1 (the level of the group) – Describe the situation that 
occurred in the room: attempt to provide details.  
Question 2 (the level of the instructor) – What would you have done 
instead of Efrat, the instructor? Explain yourself.
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The responses quantitatively examined on two levels: 
A. The number of problems that were observed in the group and 
mentioned by the subject. 
B. The number of solutions that the subject gives, as an instructor 
of groups. 
C. The number of expressions that belong to the world of group 
instruction and that the participant uses. 
The instrument was examined by two judges who come from 
the field of group instruction. Before a research pre-test was 
conducted, in which the people who learn in one of the training 
programs but who did not participate in the present research were 
asked to fill out the questionnaire. They were questioned in regards to 
what is missing and what they suggest and the questionnaire was 
modified accordingly.  
The assumption was that as the subject advances in the process 
of training for instruction, he notes a greater number of problems, 
which, in his opinion, were in the situation before him. In addition, he 
proposes more solutions on the level of the instructor.  
The responses of every research subject were divided into 
sentences. Each one of the sentences received a score from 1 to 3, 
according to the judges’ assessment of the instructional ability 
reflected in every sentence. For every subject five judges were chosen 
from the realm of group instruction or sentences that note the use of 
the principles of instruction. For instance: 
Problems: “There is a conflict in the group”, “The group reached the 
stage between the stage of resistance in the group to the stage of the 
self”, “Lack of empathy and tolerance”. 
Solutions: “Proposes to address the ‘here and now’”, “The group 
must cope with the conflict”, “Gives Rinat room, reflects her request”.  
The sentences were classified by the judges into three levels: 
1 = Does not use the principles of instruction 
2 = Partially uses the principles of instruction 
3 = Considerably uses the principles of instruction
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For every subject, the sum of the weights of the problems and 
the solutions was calculated so that as the score is higher, the skills of 
the use of the principles of instruction are better. Since the number of 
sentences for each subject was different, the score was expressed 
according to the percentage of the judges’ evaluation divided by the 
number of sentences times three, which is the maximal evaluation 
score possible. The number was then multiplied by one hundred, so 
that the instructional ability is expressed in percentile, so that as the 
score is higher, the ability is higher.  
The number of problems or solutions proposed by the research 
subject was counted, and divided by the general number of sentences 
he said. The result constitutes an expression of the subject’s level of 
skills in the use of principles of instruction.  
6. The Training Program for Group Instructors  
 The curriculum is an experience-oriented learning framework 
for training for group instructors. The program is held at the Center 
for Training, Instruction, and Workshops – the Station for Family 
Therapy in Tel Aviv.  
The training of the learner addresses three areas: personal 
development, development of instruction skills, and the increase of 
the theoretical knowledge. The learning is based on the instruction of 
a group that learns the theory of group instruction, observes group 
processes, and attempts instruction.  
The duration of the studies is two years. During this period, 
there are concentrated days of study and group seminars. During the 
first year of studies, different theories in the field of group instruction 
are learned, with emphasis placed on the development of the ‘personal 
self’ for the instruction of groups. During the second year, topics 
related to the skills of group instruction are learned and the 
participants attempt and experience the instruction of groups in 
different frameworks, with emphasis placed on the ‘instructor self’. 
The program is aimed at professionals with an undergraduate degree 
in the fields of psychology, education, sociology, organizational 
counseling, or social work.  
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7. The Research Process 
 First, the researcher asked the participants in the training 
program to fill out the questionnaires. The participants were given an 
explanation of the research purpose and those who agreed to 
participate then completed all the questionnaires and the description 
of the instruction situation sheet. At the end of the year of the course, 
the questionnaires were distributed for a second time, with exactly the 
same directives. 
 This is a comparison of ‘before’ and ‘after’. There was no 
possibility of ensuring complete anonymity to the research subjects. 
However, for the purpose of anonymity, the research subjects were 
asked to write on the questionnaires (1) the last three digits of the 
telephone number and (2) the last three digits of their identification 
number and in this way the questionnaires were matched.  
 Then statistical analyses were performed on the collected data. 
To compare the changes in the indices, the measurement before the 
training program was compared to the measured at the end of the first 
year of the training program.   
 In the changes that occurred between the first and second 
measurements, MANOVA 2X2 analysis (empathy X time) was 
performed with repetitive measurements for time. The indices in the 
present research are empathy, self-esteem, self-empowerment, and 
analysis of the situation of group instruction. This analysis is 
appropriate to the comparison between changes, when the number of 
dependent variables is greater than one. A similar analysis was 
performed to compare according to the modes of existence.  
 To examine the relationships between the different indices, 
Pearson correlations between the indices derived in the questionnaires 
and the indices of the instructional situation were calculated and 
multiple regression analysis was performed in which the dependent 
variables were the indices of the situation and the independent 
variables were empathy, modes of existence, sense of empowerment, 
and self-esteem.  
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The Research Findings
 The research findings are presented in the following four main 
parts.   
• The first part presents findings related to three modes of 
existence: having, being, doing, which were examined before 
the intervention program.  
• The second part presents findings related to the comparison of 
the resources (self-esteem, empowerment), empathy, and 
principles of instruction before and after the intervention 
program.  
• The third part presents findings for the examination of the 
research hypotheses that address differences between research 
subjects characterized by different modes of existence, in the 
improvement that occurred between the aforementioned 
‘before’ and ‘after’ measurements.  
• The last part describes relationships found between the different 
research indices, empathy and resources (sense of 
empowerment and self-esteem) and use of principles of 
instruction, and regression analysis is presented to explain the 
variance of the changes that occurred between the 
measurements ‘before’ and ‘after’ the training program.  
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1. Modes of Existence 
 Modes of existence were examined in a measurement ‘before’ 
the intervention program. (See the section of the research instruments 
in the chapter of the research method.) The research examined three 
modes of existence: having, being, and doing. The score ranges from 
1 to 6. 
 To examine whether the differences between the three modes of 
existence are significant, one-way variance analysis with repeated 
measurements was performed. This analysis found a significant 
difference, F(2, 102) = 118.26, p < .001, Eta² = .70. In the pair-wise 
comparison analyses performed to examine the source of the 
differences between the modes, it was found, as expected, that there 
are significant differences between all three modes, when the 
prominent and most dominant one is ‘being’, followed by ‘doing’, and 
last ‘having’. Figure number 2 presents the means of the subjects in 
the three modes of existence before the intervention program.  
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Figure Number 2: 
Means of the Subjects in the Three Modes of Existence Before the 
Intervention Program
 The research hypotheses address the comparison between 
subjects who have the ‘being’ mode and those who have the ‘having’ 
mode and those who have the ‘doing’ mode. An attempt was made to 
classify the subjects according to the high score of the three modes of 
existence.   
It became clear that all the research subjects, without exception, 
evaluated the ‘being’ mode as higher than the other two modes. Thus 
it was not possible to classify the subjects according to the three 
modes and hence cluster analysis was performed. This analysis 
enables clusters of subjects who have a shared profile of modes of 
existence to be identified. Two clusters of subjects were identified.  
Figure number 3 presents the means of the subjects in the three 
modes of existence in each one of the clusters found. 
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Figure Number 3: 
Means of the Subjects in the Three Modes of Existence in Each One 
of the Clusters Found
The figure shows that in one cluster the three modes of 
existence of relatively high. However, it can be seen rather clearly that 
the ‘being’ and ‘doing’ modes of existence are dominant relative to 
‘having’. This cluster characterizes 41 of the research subjects (78%). 
In the second cluster it appears that the difference between the ‘being’ 
mode of existence and the other two modes of existence is far greater 
than the differences between the modes of existence in the first 
cluster. In essence, in the second cluster only the ‘being’ mode of 
existence is dominant. This mode is suited to eleven of the research 
subjects (22%). The group of subjects in the first cluster is called the 
group with ‘being’ and ‘doing’ and the group of subjects in the second 
cluster is called the group with ‘being’.  
The second research hypothesis on the difference between the 
different modes of existence is examined in the improvement that 
occurred following the intervention program in regards to these two 
clusters. 
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2. Differences between the Measurement Before 
and After the Intervention Program 
 The first research hypothesis addresses the differences between 
the level of empathy, self-esteem, and empowerment in the beginning 
of the intervention program and the level of these indices at the end of 
the intervention program. To examine this hypothesis one-way 
MANOVA analysis was performed with repeated measures. This 
analysis found a difference that was nearly significant between the 
two measurements, F(3, 48) = 2.27, p < .09, Eta² = .12 . However, as 
table number 3 shows, in the variance analyses performed separately 
for each index a significant difference was found between the two 
measurements only on the level of empathy. 
Table Number 3: 
Means and Standard Deviations of the Resources and Empathy Before 
and After the Intervention Program
Time 
After Before 
Eta² F(1, 50)SD M SD M 
.10 5.40* 11.07 73.12 11.44 68.99 Empathy 
.01 .31 9.90 74.12 14.69 75.48 Empowerment
.04 2.10 11.60 84.91 15.16 81.56 Self-Esteem 
*p < .05. 
 The means of the three indices, level of empathy, self-esteem, 
and empowerment, before and after the intervention program are 
presented in figure number 4. 
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Figure Number 4: 
Means of the Indices of Empathy and Resources Before and After the 
Intervention Program
Figure number 4 shows that for empathy and self-esteem there 
is a rise following the intervention program. However, as 
aforementioned, this difference was found to be significant only in 
regards to the level of empathy.  These findings support the first 
research hypothesis, only in regards to the ability of empathy, which 
improved following the intervention program.  
Use of Principles of Instruction 
 The research subjects were asked to write a number of problems 
and solutions that in their opinion appeared in a situation of 
instruction they read (see the chapter of the research method, the 
section of the research process). The research subjects’ responses 
were evaluated by expert judges in the field of the instruction of 
groups, according to the judgment of the judges the percentages of the 
use of the principles of instruction were calculated (see the chapter of 
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the research method, the section of the research instruments). The 
evaluations were performed before and after the training program.  
 To examine whether there is an improvement in the use of the 
instruction principles, MANOVA analysis was performed to examine 
differences between the ‘before’ and the ‘after’ measurement. This 
analysis found a significant difference, F(2, 28) = 31.47, p < .001, 
Eta²=.69. Table number 4 presents the means and standard deviations 
and the results of the variance analyses performed for each index 
separately. 
Table Number 4: 
Means and Standard Deviations of the Indices of the Use of 
Instruction Principles Before and After the Intervention Program
Time 
After Before 
Eta² F(1, 29)M SD M SD 
.55 35.89***79.12 23.06 58.12 19.34 Problems 
.41 20.45***81.69 18.40 62.14 20.25 Solutions 
***p < .001. 
 The variance analyses performed for each index separately 
found significant differences between the ‘before’ and the ‘after’ 
measurement in the two indices: in the number of problems identified 
and in the number of solutions raised. 
 Figure number 5 shows that there is a rise in the use of 
principles of instruction from the ‘before’ measurement to the ‘after’ 
measurement, both in the identification of problems and in the 
suggestion of solutions.  
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Figure Number 5: 
The Improvement that Occurred in the Indices of the Use of 
Instruction Principles Before and After the Intervention Program
To sum up, the findings show that the intervention program 
improved the sense of self-esteem more than the sense of 
empowerment. In addition, there was an improvement in the use of 
principles of instruction in the field of the identification of problems 
from an instruction situation and the possibility of finding the possible 
solutions. These findings support the research hypothesis, which states 
that following the training program of the group instruction, an 
improvement will be found in the empathic ability, in the sense of 
self-esteem, in the sense of empowerment, and in the use of principles 
of instruction. 
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3. Differences between Clusters of the Different 
Modes of Existence 
 The second research hypothesis addresses the differences 
between the subjects with different modes of existence in the 
improvement that occurred following the intervention program, in the 
self-esteem, in the sense of empowerment, and in the use of principles 
of instruction.  
 To examine whether there are differences between the different 
clusters in the self-esteem and empowerment in the measurement 
before the intervention program one-way MANOVA analysis was 
performed. In this analysis a difference between the groups was not 
found, F(2, 49)=2.25, p > .05. 
 However, as table number 5 shows, in the variance analyses 
performed for each index separately a significant difference was 
found between the two clusters, the cluster of the ‘being’ subjects and 
the cluster of the ‘being and doing’ cluster, in the index of 
empowerment. Table number 5 presents the means and standard 
deviations of self-esteem and empowerment according to the two 
clusters of modes of existence. 
Table Number 5: 
Means and Standard Deviations of the Indices of the Resources in the 
Two Clusters of Modes of Existence
Clusters of Modes of Existence 
Being Being+Doing 
Eta² F(1, 50)SD M SD M 
.00 .00 .54 4.08 .80 4.07 Self-Esteem 
.08 4.59* .41 3.33 .61 2.91 Empowerment
*p < .05. 
According to the means presented in the table, it can be seen 
that the sense of empowerment among ‘being’ subjects is higher than 
among the ‘being and doing’ subjects. To examine whether there are 
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differences between the two clusters in the improvement that occurred 
between the ‘before’ measurement and the ‘after’ measurement in the 
sense of self-esteem and empowerment, one-way MANCOVA 
analysis was performed. This analysis was performed since significant 
differences were found between the groups in the index of sense of 
empowerment with the beginning of the intervention program.  
In the MANCOVA analysis, a significant difference was not 
found between the two clusters in the changes that occurred between 
the ‘before’ measurement and the ‘after’ measurement.  
Variance analyses were performed for the comparison between 
the two schools in the use of the principles of instruction. As 
aforementioned, the principles of instruction were examined in 
regards to two indices:  
1. The rise in the number of problems in the given instruction 
situation. 
2. The finding of appropriate solutions for the problems that were 
raised in the aforementioned instruction situation.  
In the MANOVA analysis performed to compare between the 
two schools among the ‘being’ subjects and the ‘being+doing’ 
subjects in the measurement before the intervention, a significant 
difference was found between the two schools, F(2, 27) = 8.71, p < 
.001, Eta² = .39. The means and standard deviations of the indices of 
the principles of instruction in the two schools of mode of existence, 
‘being’ subjects and ‘being+doing’ subjects are presented in table 
number 6. 
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Table Number 6: 
Means and Standard Deviations of the Indices of Principles of 
Instruction in the Two Clusters of Modes of Existence
Clusters of Modes of Existence 
Being Being+Doing 
Eta² F(1, 28)SD M SD M 
.01 .18 17.58 55.13 20.04 58.87 Problems 
.29 11.27**11.67 83.47 18.42 56.80 Solutions 
**p < .01. 
 In the variance analyses performed for each measure separately 
(Univariate ANOVA), a significant difference was found between the 
two clusters of modes of existence determined for the subjects, only in 
regards to the question that addressed the finding of solutions that 
addressed the instruction situation. The subjects that were classified as 
having characteristics of ‘being’ mode of existence propose more 
solutions than do the subjects who were classified as having 
characteristics of ‘being+doing’ mode of existence.  
 To examine whether there are differences between the two 
clusters in the changes that occurred in the use of principles of 
instruction before and after the intervention program, one-way 
MANCOVA analysis was performed. This analysis did not find 
significant differences between the two schools in the changes that 
occurred over time, F(2, 25) = .27, p>.05   In other words, significant 
differences were not found between the two clusters of modes of 
existence. 
To sum up, the research findings do not support the second 
research hypothesis according to which differences will be found 
between subjects with different modes of existence in the 
improvement that occurred following the intervention program. 
Nevertheless, it should be noted that the subjects of the ‘being’ cluster 
are characterized by a higher sense of empowerment and in the use of 
instruction principles they suggest more solutions than do the subjects 
who were classified as having characteristics of the ‘being+doing’ 
mode of existence with the beginning of the intervention program.  
74
4. Relations between the Research Indices 
 Research hypotheses number 3, 4, and 5 address the 
relationships between the modes of existence, self-esteem, sense of 
empowerment, empathy, and the use of instruction principles. 
According to hypothesis number 3, a relationship will be found 
between the having, being, doing modes of existence and self-esteem, 
sense of empowerment, empathy, and use of principles of instruction.  
 To examine this hypothesis, Pearson correlations will be 
calculated between these indices before the intervention and the 
correlations were calculated between the three modes of existence and 
the changes that occurred in the self-esteem, empowerment and 
empathy ability between the ‘before’ measurement and the ‘after’ 
measurement of the intervention program. Table number 7 presents 
the correlations between the three modes of existence, having, being, 
doing and the self-esteem, sense of empowerment, and empathy.  
Table Number 7: 
Pearson Correlations between the Three Modes of Existence, Having, 
Being, Doing and the Resources (Self-Esteem and Sense of 
Empowerment) and Empathy
Empathy Empowerment Self-Esteem 
.33* -.10 .29* Being 
-.17 -.25* -.19 Having 
.06 -.43** -.33* Doing 
*p < .05. **p < .01. 
 As table number 7 shows, significant correlations were found 
between the ‘being’ mode of existence and the sense of self-esteem 
and sense of empathy. These correlations are positive so that the 
subjects who had prominent characteristics of the ‘being’ mode of 
existence also have high self-esteem and empathy. 
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As aforementioned, correlations were also calculated between 
the three modes: having, being, doing and the changes that occurred in 
the three indices: self-esteem, empowerment, and empathy. The 
changes in these indices are expressed using the gap between the 
‘after’ measurement and the ‘before’ measurement so that a positive 
gap indicates an improvement and a negative gap indicates a decline.  
A negative significant correlation was found between the 
having mode of existence and the changes that occurred in the 
empathic ability, r=-.25, p < .05. According to this correlation, 
subjects who are characterized by a ‘having’ mode of existence 
slightly improved their empathy following the intervention program in 
comparison to those who are less characterized by the ‘having’ mode 
of existence. In addition, a significant positive correlation was found 
between ‘being’ mode of existence and the changes that occurred in 
the self-esteem, r = -.25, p<.05. Thus, among people whose mode of 
existence was ‘being’ there was a greater improvement in the self-
esteem following the intervention program. 
Pearson correlations, which were calculated to examine the 
relationship between the three indices of mode of existence, having, 
being, doing, and the use of principles of instruction in the 
measurement ‘before’ the intervention program, are presented in table 
number 8. 
Table Number 8: 
Pearson Correlations between Modes of Existence and the Indices of 
Use of Principles of Instruction (Problems, Solutions to Instruction 
Situation)
Solutions Problems 
-.37* -.04 Having 
.05 .17 Being 
-.35* -.08 Doing 
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*p < .05.  
Table number 8 shows that significant correlations were found 
between the ‘having’ and the ‘doing’ modes of existence and the use 
of the principles of instruction in the index of the solutions. These 
correlations are negative. Thus, as the subjects are more characterized 
by the two modes, ‘having’ and ‘doing’, they less use the principles of 
instruction. 
Research hypotheses number 4 and 5 address the relationship 
between self-esteem and sense of empowerment and empathy and the 
use of principles of instruction. 
Pearson correlations calculated before the start of the 
intervention program found a significant correlations only between 
self-esteem and empathy, r = .30, p < .05. Thus, the research subjects 
with greater self-esteem are also characterized by greater empathy. 
Correlations were also calculated between the changes in the different 
indices. A significant positive correlation was found between the 
improvement that occurred in the self-esteem and the improvement 
that occurred in the ability to feel empathy, r = .37, p < .05 and 
between the improvement in the use of principles of instruction and 
the improvement in the ability to find problems, r = .47, p < .01. 
Therefore, as there was greater improvement in the self-esteem, there 
is improvement in the empathy and use of principles of instruction. 
The following question is therefore asked. To what extent is it 
possible to explain the changes that occurred in empathy and in the 
use of principles of instruction according to modes of existence, self-
esteem, and empowerment ability? 
To examine this question, hierarchical regression analyses were 
conducted, including three steps: the dependent variables were the 
measures of empathy and the use of principles of instruction, as 
examined after the intervention program. In the first step of the 
explanation of the variance of the empathy, the ‘before’ measurement 
of empathy was introduced, and in the first step of the explanation of 
the use of principles of instruction the ‘before’ measurement of this 
variable was introduced. This step enables, on the one hand, the 
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examination of how much the empathic ability or the use of principles 
of instruction ‘before’ the beginning of the intervention program 
contributes and on the other hand, after the introduction of these two 
variables, the achievement of a residual score so that all the variables 
that will be introduced in the following steps in essence explain the 
change that occurred in empathy or in the use of instruction principles.  
In the second step, three measures of modes of existence were 
introduced: ‘having’, ‘being’, ‘doing’, which were examined only in 
the ‘before’ measurement. In the third and last step two measures of 
the changes of the self-esteem and empowerment ability were 
introduced. This step enables the extent to which the changes in these 
indices contributed to be measured to explain the change that occurred 
in the level of empathy or the use of principles of instruction. 
It should be noted that the analysis regarding the empathy 
ability included 49 subjects, while in contrast in the analysis of the use 
of principles of instruction only 30 subjects were included. (See the 
research process chapter.) 
The hierarchical regression analysis for the explanation of the 
change that occurred in the empathy found that it is possible to 
explain 45% of the variance. The hierarchical regression coefficients 
to explain this variance are presented in table number 9. 
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Table Number 9: 
Hierarchical Regression Coefficients for the Explanation of the 
Variance of the Empathy
ΔR² R² βStd B Step 
.14** .14** .82 4.35 Constant 1 
.37** .13 .36 Empathy 
.17** .31** 1.11 4.58 Constant 2 
.20 .13 .19 Empathy 
-.46** .22 -.64 Having 
.24 .25 .32 Being 
.25 .22 .30 Doing 
.14** .45*** 1.04 5.02 Constant 3 
.19 .12 .18 Empathy 
-.50***.20 -.70 Having 
.18 .23 .24 Being 
.30* .21 .35 Doing 
.15 .12 .16 Chempower 
.32* .12 .32 Chesteem 
*p < .05. **p < .01. ***p < .001. 
 The table shows that in the first step, in which the measurement 
of empathy ‘before’ the intervention program was introduced, a 
contribution of 14% was found to the explanation of the variance of 
the empathy examined after the intervention program. Subjects whose 
level of empathy was high in the ‘before’ measurement were with a 
higher level also ‘after’ the intervention program. In the second step, 
as aforementioned, the three modes of existence were introduced. 
These contributed to 17% of the explanation of the variance.  
 Of the modes of existence, a significant contribution was found 
only to the ‘having’ mode. The  coefficient of this variable is 
negative: thus among the subjects with the ‘having’ mode there was a 
smaller improvement in the level of empathy. In the third step, the 
measures of the sense of empowerment and sense of self-esteem were 
introduced into the analysis. The introduction of these indices 
79
contributed another 14% to the explanation of the variance, so that 
together it is possible to explain 45% of the variance of the level of 
empathy. In the analysis, a significant contribution was found only for 
the change that occurred in the sense of self-esteem, so that as a 
greater improvement is found in the sense of self-esteem, an 
improvement in the level of the empathic ability is apparent. 
It should be noted that in the third stage in which the sense of 
self-esteem and sense of empowerment were introduced, a significant 
contribution of the ‘doing’ mode of existence was also obtained, 
although it was not significant in the previous step. It is possible to see 
that the  coefficient of this variable was high in the second step as 
well. In any event, the  coefficient is positive, so that subjects who 
were more characterized by the ‘being’ mode of existence will 
improve their measurement of the degree of empathy more.  
Regression analyses were also performed to explain the 
variance of the use of principles of instruction. In these regression 
analyses, the dependent variables were the number of problems that 
arose from the instruction situation and the number of solutions 
suggested, as examined after the intervention program. 
In the first step, the ‘before’ measurements of the use of 
instruction principles were introduced, as in the regression before the 
empathy. In the second step, the modes of existence were introduced 
and in the third step, the indices of the changes of the level of 
empathy and sense of self-esteem were introduced. These analyses did 
not find a significant contribution that was entered in the second and 
third step. In essence, only a significant contribution of the ‘before’ 
measurement was found for the explanation of the variance of the 
‘after’ measurement in problems, r =.69, p<.001, and in solutions, 
r=.76, p<.001 .  
To sum up, a significant contribution was found regarding the 
level of empathy of  the ‘having’ and ‘doing’ modes and sense of self-
esteem so that as the subjects are characterized by less ‘having’ and 
more ‘doing’, they improved their sense of self-esteem more and the 
improvement in the empathic ability was greater.  
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Discussion and Analysis
The main objective of the research was to attempt to examine 
whether empathy, self-esteem, sense of empowerment, and use of the 
principles of instruction would change in the framework of a training 
program for the instruction of groups and whether there is a 
relationship between these abilities and the individual’s three modes 
of existence –being, having, doing (Fromm, 1976; Rand, 1993).  
The discussion is divided into two main parts, according to the 
research objectives.  
• The first part examines the improvement caused by the training 
program for the instruction of groups in the individual’s 
empathic ability, self-esteem, sense of empowerment, and use 
of principles of instruction.   
• The second part examines the existence of the relationship 
between the characteristics of the individual’s modes of 
existence and the change in the empathic ability, self-esteem, 
sense of empowerment, and use of principles of instruction 
during the program for the training of group instructors. 
Then the chapter presents the recommendations for future 
research.  
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1. Change in the Individual’s Empathy, Self-Esteem, 
Sense of Empowerment, and Use of Principles of 
Instruction during the Process of Training for 
Group Instruction 
 In the attempt to clarify and research the variables of empathy, 
self-esteem, sense of empowerment, and use of principles of 
instruction among the participants in the group framework in the 
training process for the instruction of small groups, empathy was one 
of the main variables. The basic assumption was that empathy is one 
of the traits in the instructor/teacher that constitutes a main element in 
the interpersonal communication (Kendrick, 1993). The person uses 
his empathic abilities when he goes to create unmediated 
communication with the student. It was further assumed that the 
groups have the ability to encourage the development of empathic 
ability in the instructor/teacher (Kilgore, 2001). 
 The present research examined for the first time the level of 
empathy of trainees learning in the group framework to be group 
instructors. The aim was to examine whether the individual’s empathy 
ability improved during the experiences as an active participant in a 
small group. The data were collected on the research subjects who 
were participants in the training process of group instructors.   
According to the research results, it can be said that there is a rise in 
the empathic ability and a significant difference was found between 
their level of empathy at the start of the program and their level at the 
end of the year of the training program.  
 This finding is most important, since it constitutes empirical 
support of the argument presented in the theoretical background that it 
is possible to develop the empathy of an individual who participates in 
the group framework in a process of training in group instruction. The 
research literature that addresses teacher training emphasizes the 
empathic trait as an important part in the teacher’s constellation of 
qualities (Darling-Hammond, 2000; Goleman, 1998; McAllister and 
Irvine, 2002; White, 1998). It can even be seen that the teacher’s 
outlook, sensitivity, and empathic ability constitutes a very influential 
factor in the construction of a supportive group of children that 
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enables the growth and development of their members. According to 
Brooks (2001), empathy constitutes the most essential tool that needs 
to be at the teacher’s disposal. 
 It was proven in the research that in the process of training for 
the instruction of groups there is a rise in the level of empathy. This 
enables us to assert that if the program for the instruction of groups is 
integrated into the framework of the training program for teaching it 
will be possible to help the teacher develop his empathic 
understanding and create better interpersonal communication with his 
students. The combination of a program that emphasizes the 
importance of the development of the empathic ability will develop in 
the teacher speaking ability and give him more sophisticated tools to 
cope with and advance his class.   
 It can be said that during the group experience of people who 
are partners in the training program a process that promotes the 
development of empathy is created. This process apparently creates 
the conditions that enabled the individual to experience the three 
abilities that according to Feshbach (1975) create in him empathic 
response.  
 The three abilities detailed in the research as the ability of self 
emotional response, the ability to understand another person’s 
perspective, and the ability to identify another person’s emotional 
state from his expression and body language enable another person’s 
verbal and non-verbal communication to be understood.  It should be 
noted that the present research did not examine each one of the 
abilities separately and its degree of influence on the development of 
empathy. Thus there is room to continue to research this influence in 
the framework of the process for the training of group instructors, 
since more is not known than is known in this field.  
 The framework of active participation in a small group that 
meets over time is the ‘arena of empowerment’, or namely, it 
inculcates in the participants an opportunity to be empowered as a 
group and develop the individual’s positive self-image (Aronson, 
2004).  
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 According to Ziv and Baharav (2001), the instructor must be a 
person with a positive self-image, as a person and as a professional. 
The instructor’s self-assessment is supposed to develop in a process of 
the group’s growth and constitutes a most essential ability in the 
image of the group instructor. Positive self-image is noted as a most 
meaningful factor among teachers in the beginning of their careers 
and it was found that the development of this personal ability is 
considerably important to the development of the beginning teacher 
and his coping with his students.  
 A research that addressed teachers in the beginning of their 
careers (Justice and Espinoza, 2007) examined the phenomenon of the 
dropping out of beginning teachers in the first years of their work. The 
research examined 160 beginning teachers and it became clear that the 
abilities in the personal emotional area that they lacked were empathy, 
making decisions, time management, self-esteem, and ability to cope 
with situations of stress. The researchers ascribe considerable 
importance to the emotional abilities and maintain that the 
development of these emotional abilities, in addition to academic 
abilities, will empower the teacher’s quality and enable him to cope 
with the challenge of standing in front of the class and with the 
diversity and difference of the teaching work.  
 In the field of interpersonal communication, the researchers 
especially note the need to develop two abilities that appear to them to 
be most meaningful: self-esteem and conduct under pressure, which 
need to be developed among young teachers. The importance of these 
abilities rises since teachers with low self-esteem may be pressured by 
minor events that do not have value in the class and the teacher’s 
pressured and petty behavior detrimentally influences the students.  
 Examination of the relationships between the research indices 
shows that people with high empathic ability during the training 
period for instruction of groups also have high self-image. The 
relationship between these two abilities is provided by Yedidya 
(2000), who explains that the relationship between the two abilities, 
empathy and self-esteem, is a relationship based on the object 
relations theory that engages in the mother-child relationships during 
childhood. This relationship influences the development of the 
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individual’s self-esteem and sense of control as well as the 
development of his empathetic ability and his abilities.  
 A relationship between the improvement of the empathetic 
ability and self-esteem was observed in other researches (Lawson and 
Karst, 1996; Watson, 1992). The findings in this research are 
commensurate with the research hypothesis, which maintains that 
there is a relationship between the development of the empathic 
ability and the development of the sense of self-esteem. It became 
clear that subjects with high empathy are characterized from the 
beginning of the process with high self-esteem and in the examination 
of the improvement of the empathic ability at the end of the year of 
training for group instruction it is accompanied by high self-esteem. 
In other words, as the ability of empathy improved, the self-esteem 
rose. 
 This fact strengthens the existing research findings that address 
active group instructors and teachers who teach their students. The 
emphasis is on the close relationship between the two abilities found 
in the realm of personal emotional interactions, positive sense of self-
esteem and empathic sensitivity, and on reinforcement of the assertion 
that the improvement of the abilities helps the development towards 
influential and successful instructors and teachers (Lawson, 1996; 
Justice and Espinoza, 2007; Yedidya, 2000).  
 The empathy and self-esteem, therefore, are abilities that are 
very important and essential to the instructor/teacher. It is possible to 
innovate and say that a significant relationship was proved between 
these two abilities following the process of training for group 
instruction. It is possible in the future to improve the ability of 
empathy and self-esteem of those who engage or intend to engage in 
the frameworks of education and teaching through practice in small 
groups over time. This training will maintain the use of the principles 
of group instruction.  
 The present research did not yield findings that confirm the 
hypothesis that addressed the improvement of the sense of 
empowerment of the participants in the process of the training for 
group instruction.  This can be explained in the hypothesis that the 
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group of subjects who began the specialization in the instruction was 
in the stage of being after their undergraduate degree studies – an 
essential condition for being accepted into this program. (See the 
chapter of the research method, the section on the training program for 
group instructors.)  
 The group of subjects was not comprised of young students at 
the beginning of their professional path. Thus, the sense of beginning 
empowerment with the beginning of the training was high. There is a 
reasonable basis for the assumption that this ability will continue to 
develop more in the framework of their practical development and 
less during the training. Therefore, the degree of change of the sense 
of empowerment, if there is, was not reflected in the results of the 
measurements. 
 Another point is the view according to which a longer period of 
time should be granted, apparently, for the examination of the sense of 
empowerment of the instructors of groups. It is recommended to 
perform another re-examination at the end of two years of training and 
to examine the development of empowerment during the first years of 
instruction in the field. It is especially interesting to examine the 
variable of empowerment with the population of subjects who engage 
in instruction and who are found at the beginning of their professional 
path, or in other words, in the stage of induction into the role, and to 
follow-up after the development over time.  
 It appears that the finding in the framework of this research 
study, which addressed the empathic ability in the process of training 
for group instruction and its relationship to the development of 
positive self-esteem in the trainee constitutes an interesting point of 
considerable value in the development of new research intentions with 
practical meaning in the examination of the curricula for the training 
of instructors and teachers. As aforementioned, the participant in the 
training program for group instruction learns in the framework of a 
group that met once a week. During the program the subject acquired 
academic theoretical knowledge related to group instruction through 
the experience and personal and group instruction. 
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 Explanation is presented in Yalom (2006), who maintains that 
guidance for the instruction of groups is valuable to the training of the 
instructor. Although very few empirical researches have been 
conducted on the topic, without continuous instruction and evaluation, 
initial mistakes may be reinforced by the repetition of them.  
 The following question is thus asked. Is there an improvement 
in the professional skill of the participants in the training program for 
the instruction of groups? Is there a relationship between it and the 
development of other examined abilities – empathy, self-esteem, and 
sense of empowerment?  
 The professional instructional ability in the present research 
was called ‘the use of principles of instruction’ and to identify the 
improvement in this ability, a case study called ‘situation of 
instruction’ (see the section of the process in the chapter of the 
methodology) was constructed. As aforementioned, the assumption in 
the present study is that as the subject advances in the training process 
towards instruction, he notes a greater number of problems which in 
his opinion were in the situation of instruction. Examples of 
‘problems’ cited by the participants at the end of the year include 
“there is a conflict in the group” and “the group reached the stage 
between the stage of resistance in the group to the stage of the self”. 
In addition, the research subject proposes a greater number of 
solutions on the level of the instructor. The measurements led to a 
quantitative expression of the level of the skill of the participant in the 
use of the principles of instruction.  
 According to the research results, the use of principles of 
instruction is apparent and a significant difference was found between 
the level of the use of the principles of instruction in the beginning of 
the program and the level at the end of the year of training. It can 
therefore be said that there is a significant improvement in the 
professional ability of the individual who had training for group 
instruction and it is expressed in better ability in the reference to the 
case study at the end of the year of training. 
 This finding reinforces the assertion that was brought in the 
chapter of the theoretical background according to which the 
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instructor is a professional with theoretical and practical knowledge of 
the instruction. The process of training is supposed to therefore 
develop his abilities, through the experience and the practice in the 
framework of the controlled group work. (Rubel and Atieno Okech, 
2006) 
 Barlow (2004) also emphasizes the need for the development of 
the instructor’s abilities and practice of the principles of instruction. 
“Good group leaders are not born, they are trained …” At the end of 
the year of training, it appears that the participants acquired better 
ability in the use of instruction principles. It was interesting to clarify 
the relationship between the improvement of the professional ability 
and the development of empathy, self-esteem, and sense of 
empowerment, since the literature indicates that there is a positive 
influence among them. According to Fitts (1972), self-esteem is the 
framework through which the individual holds his relationship with 
the world. As the image is positive and realistic, the functioning is 
better.  
 The research results show that when there is an improvement in 
the empathic ability, there is also an improvement in the self-esteem 
ability and an improvement in the use of principles of instruction. This 
fact can be explained in that when the individual is found in a small 
dynamic group in an environment where he feels the improvement of 
his empathic ability his sense of self-esteem and self-confidence also 
rise. Consequently, the individual’s attention ability is improved, as 
well as his willingness to develop his professional skills, and 
appropriate conditions that enable the participant in the group to 
improve his abilities as instructor/teacher. The significant result of the 
improvement of this ability enables it to be assumed that the 
instruction trainee, the group instructor who is found at the beginning 
of his path, experiences a process of learning and instruction and 
developed his instruction skills.  
 In regards to the improvement in the sense of empowerment, a 
relationship was not found between the development of a better 
instruction ability and improvement of the sense of empowerment in 
the participant in the program. Apparently the sense of empowerment 
is an ability that requires greater time to develop since at the end of 
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one year, the process of training has not ended and perhaps a longer 
time for development should be allowed. Thus, it is recommended to 
research at the end of two years and to examine the development of 
the sense of empowerment in regards to the professional development 
of the group instructor.  
 The research shows that the program for the training of group 
instructors develops the empathic ability of the individual and the 
participants, who improved his empathic ability. The sense of self-
esteem also rises.  
Intrator (2006) recommends developing the emotional domain 
of the teacher trainees. It is necessary to instill in the student teachers 
tools for coping with the class as an emotional arena in which 
situations change rapidly and students ‘experience’ different ways to 
examine the emotional abilities of the new teacher.  The researcher 
suggests, from his experience as an experienced teacher of teachers, to 
train the student teachers in the college ahead of time to cope with the 
class as an emotional realm. It is necessary to instill in the student 
teachers the tools and insights for the development of their emotional 
intelligence.  
On the basis of the innovativeness of the present research, it 
appears that it is possible to integrate the principles of the program for 
training the instructors of group in the realm of teacher training so as 
to support the development of the personality realm, in addition to the 
academic professional realm and thus to help the development of the 
empathic ability, self-esteem, and skills of instruction among 
teachers/instructors found at the beginning of their paths.  
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2. Modes of Existence and the Population of 
Trainees Learning towards Instruction of Groups  
 Researches have shown that the personal traits of the group 
instructor are most important, since the instructor constitutes a main 
and dominant factor that influences the development of the dynamic 
group. The instructor is the one who determines the degree of growth 
and development. (Ziv and Baharav, 2001). 
 The characteristics of the individual’s modes of existence 
(Fromm, 1976; Rand, 1993) were chosen to represent the instructor’s 
personality domain. The degree of relationship they have with the 
empathic ability, self-esteem, and self-empowerment and the use of 
principles of instruction was examined. The collected information 
enables the prediction of the instructor’s degree of success in the 
group instruction. First, the patterns of MoE existing among the 
participants in the group in a process of training to be group 
instructors were evaluated. This evaluation was performed using a 
questionnaire for the evaluation of MoE built in the work of 
Reichenberg (1996).  
 The data obtained in the present research indicate that the three 
modes of existence exist among the participants and a significant 
difference can be see among them, when the most prominent and 
dominant is the ‘being’ mode of existence, then the ‘doing’ mode of 
existence, and last the ‘having’ mode of existence. (B > D > H, see 
figure number 2.)  
When the participants were classified according to the 
dominance of a certain style, it became clear that in each and every 
one the three MoEs were reflected. Moreover, among all of them 
without exception the ‘being’ mode of existence was reflected to a 
greater extent than the other two modes.  
It is important to emphasize that the ‘being’ mode of existence, 
which was prominent as the dominant mode of the three MoEs among 
the participants of the program for group instruction, in essence 
includes characteristics of humanistic behavior based on the belief in 
the person’s ability and the need to express his ability to the utmost. 
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This is a behavior style that emphasizes the self-realization and 
considerable involvement of the individual in the structuring of his 
personality and expressing his abilities in actuality. (Reichenberg, 
1996). 
As known, the characteristics of the ‘being’ mode of existence 
address the individual’s basic system of tendencies, a system in which 
the individual directs most of his activity to the development of his 
personality and to the utmost promotion of his self-realization.  
Apparently, for the purpose of this training a population of 
subjects had crystallized, who had passed a painstaking classification 
and personal interviews before the participation in the program. This 
is the population with personality traits that have similarity between 
them and it apparently is expressed in these characteristics. The fact 
that this pattern is shared by coach teachers, by student teachers 
(Reichenberg, 1996), educational counselors (Sagi, 1999), 
pedagogical instructor (Bar-Ziv, 2002), and group instructors as 
obtained in the present research may constitutes a sign of a general 
characteristics of those who engage in education and teaching. 
When the relationship between the modes of existence the 
empathic ability, self-esteem, and sense of empowerment was 
examined, it became clear, from the beginning of the process, that the 
participants found with dominant characteristics of the ‘being’ mode 
of existence more prominently than the other research groups also had 
higher self-esteem and sense of empowerment. This can be explained 
in that people with the characteristics of this mode of existence 
express the profound wish to create, to realize the latent potential in 
their personality and search for possibilities to develop the ability to 
express and fulfill themselves (Reichenberg and Rand, 1998). 
Therefore, high ability in the self-esteem and sense of empowerment 
were observed in the stage before the training program. It became 
clear that a process of development and improvement during the 
process and the learning was measured among them.  
On the basis of the researches cited in the theoretical 
background, it is possible to explain that the participation in the group 
process over time can contribute to the improvement of the 
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individual’s self-image. The group constitutes an appropriate place for 
the individual for the practice of his self-esteem and his ability to 
attain his goal. (Aronson, 2004) 
Laufer (1998) maintains that the lack of the positive self-
perception interferes with the formation of social interaction, which is 
a condition for the growth of the self. It becomes clear, apparently, 
that among subjects with behavior characteristics of the ‘being’ mode 
of existence, who undergo the process of training in the framework of 
the group process, a strong desire develops to express the special 
abilities, self-esteem grows, and with it comes the sense of 
empowerment. Hence it is possible to understand the positive 
significant correlation found between the ‘being’ mode of existence 
and the improvement in the self-esteem at the end of the year. This 
improvement in the self-esteem ability found among the subjects with 
the behavior characteristics of the ‘being’ mode of existence definitely 
constitutes a reinforcement of the hypothesis posited at the start of the 
research on the relationship between the ‘being’ mode of existence, 
self-esteem, and sense of empowerment among the trainees in group 
instruction.  
According to Lawson (1996), self-esteem is an essential trait in 
the figure of the instructor/teacher. He examined in his research 
instructors who develop a high self-esteem during their training and 
who reported higher ability in the expression of emotions that 
developed in them as well as the development of high empathic ability 
during their integration in group instruction roles.  
The research found that subjects with dominant characteristics 
of the ‘being’ mode of existence show the ability to improve self-
esteem and empathy at the end of the training process. This finding 
can help identify professionals who will suit the role of group 
instructor and perhaps enable the prediction of their degree of success 
as group instructors.  
Participants who were characterized by the ‘doing’ mode of 
existence also improved their empathic abilities. When an 
improvement was found in the sense of self-esteem, an improvement 
in the empathic ability was also apparent. This tendency expresses the 
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individual’s profound need to understand and change the environment 
with which he comes into contact as well as the aspiration for 
considerable involvement in the processes of doing. According to 
Rand (1993), this is the primary significant expression of behavioral 
characteristics of the ‘doing’ style: those who in their behavior act to 
introduce essential changes in their educational environment so that it 
will suit the needs that derive from their objectives. This mode of 
existence for the most part indicates high performance ability when 
the doing itself causes the individual a sense of essentialness, creation, 
and self-value (Sagi, 1999). 
Nevertheless, when the characteristics of the ‘doing’ mode of 
existence and their relationship to the use of principles of instruction 
were measured, negative correlations were obtained; in other words, 
slight improvement in their instruction ability. This finding can be 
explained in the hypothesis that this research occurred during the first 
year of the program and the process of the acquisition of the skills of 
group instruction requires more time and attention among subjects 
with characteristics of ‘doing’. It is reasonable that another 
examination of training for group instruction at the end of the second 
year will yield clearer results. 
The research hypothesis asserts that the different modes of 
existence will express at different intensities the improvement that 
will be found in the participant in the training program for group 
instruction. However, the direction found in all the subjects was the 
hierarchical characterization of the modes of existence, with 
dominance of the ‘being’ mode of existence. Two groups of subjects 
who have a shared profile of modes of existence were identified 
(figure number 3). In one group the ‘being’ mode of existence is 
dominant (22% of the subjects) and in the other group the ‘doing + 
being’ modes of existence are dominant (78% of the subjects).  
In the cluster of research subjects among whom only the 
‘being’ mode of existence was dominant the index of sense of 
empowerment was significantly high even at the start of the process. 
Examination of the relationship between the modes of existence and 
the use of principles of instruction showed that the cluster of ‘being’ 
participants offer more solutions from the beginning and show a 
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process of improvement. In other words, this group significantly 
showed an improvement in the use of principles of instruction.  
The findings that present this group of subjects as possessed of 
empowerment and better instruction ability in the suggestion of 
solutions to the instruction story from the beginning appear suited to 
the characteristics of the ‘being’ mode of existence, since they express 
the individual’s needs to achieve self-fulfillment and personal 
progress.  Most of their activities are aimed at self-development and 
promotion and when in the process of the training, better instruction 
ability develops among them, this development, apparently, leads to 
the development of the sense of empowerment.  
In contrast, in the cluster of subjects among whom the 
dominance is the ‘doing’ mode of existence along with the ‘being’ 
mode of existence, apparently the influence of the characteristics of 
both modes is felt. In other words, it appears that among the 
participants in this cluster there was the desire to develop and realize 
the self (characteristics of ‘being’) and the desire to develop high 
performance ability (characteristics of ‘doing’).  The main attention of 
this cluster of subjects was the orientation on the acquisition of the 
correct skills and the professional development and less the 
development of different personality traits. Thus, it was hard to 
identify the improvement in the abilities examined. It was not possible 
to identify the personality change that occurred during the training 
process and apparently it is necessary in further research studies over 
a greater period of time to identify the degree of improvement. 
In addition, a significant negative correlation was found 
between the ‘having’ mode of existence and the changes in the 
empathic ability. As aforementioned, all three modes of existence 
(B>D>H) were found in the individual participant in the training 
program for the instruction of groups. However while the most 
prominent and dominant was the ‘being’ mode of existence, the 
characteristics of the ‘having’ mode of existence were found to a 
lesser extent among the participants of the training program for group 
instruction.  The ‘having’ mode of existence reflects a basic tendency 
to accumulate and acquire things – this is the status of a person who 
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lives in a society based on acquisitive factors (Reichenberg and Rand, 
1998). 
Reichenberg (1996) in her research explained that among those 
who engaged in education there is a relatively inferior status of the 
‘having’ mode of existence in the hierarchy of modes of existence. 
This phenomenon can be explained in that the professional occupation 
in education and teaching is not commensurate with the characteristics 
of ‘having’, since it in essence aims in its very essence at the 
development of the personality and abilities of other people and less at 
the material situation. The research findings indeed verify this 
explanation and participants with characteristics of the ‘having’ mode 
of existence improved slightly more their empathic ability relative to 
the rest of the subjects. The step-wise multiple regression tests that 
examined the changes that occurred in the empathy according to the 
modes of existence also found that the ‘having’ mode of existence had 
a slight degree of improvement in the empathic ability. In addition, 
when the characteristics of the ‘having’ mode of existence were 
measured with the examination of the relationship to the use of 
principles of instruction, a negative correlation was obtained. In other 
words, there was a slight improvement in the instruction ability.  From 
the assumption that the characteristics of the ‘having’ mode of 
existence express the need for control of an acquisitive nature and 
focus on external material factors (Reichenberg, 1996) this finding 
becomes clear.  
Apparently, the presence of the characteristics of the ‘having’ 
mode of existence indicate a tendency that inhibits the development of 
the empathic ability, does not enable the improvement of self-esteem, 
and even disrupts the acquisition of skills of group instruction, all 
because it requires observation of others, considerable patience, and 
the understanding of another person’s  world. 
However, since these abilities apparently do not promote the 
behavior of  the ‘having’ mode of existence in professional and 
material terms, they do not interest him at all and he will not invest in 
them attention and caring, so that the degree of improvement was very 
low.  
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To sum up, one of the conclusions of the present research study 
was that the examination and classification performed at the 
beginning of the training process created a population of participants 
who from the beginning had high empathic ability and sense of self-
esteem and they were the ones to significantly improve these abilities 
in the group framework. In addition, we saw how among these 
research subjects the characteristics of the ‘being’ mode of existence 
are dominant and it was possible to understand the relationship 
between the existing characteristics and the traits of empathic ability 
and self-esteem. Thus, it was perhaps possible to predict the 
participant’s degree of success at the beginning of the training process 
as an instructor in group instruction and to be helped by the tool of 
modes of existence that was examined in the present research so as to 
bring about the improvement and growth of good instructors. In other 
words, if it is possible to characterize the population of trainees in 
group instruction and to predict the degree of their ability to develop 
certain personality abilities required for instruction, then it will be 
possible to give meaning to the very choice of the profession and to 
success therein and to integrate this ability in the framework of the 
programs for teacher training.  
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3. Recommendations for Future Research 
1. The research focused on the improvement of the personality 
abilities of the trainees in instruction of groups. In the 
framework of the training process in the group, it is 
recommended to perform a new research that will focus on the 
style and contents of the training for instruction. This research 
may enable a more in-depth analysis of the question of why the 
learning in a group framework is more significant to the 
development of the empathic ability and sense of self-esteem. 
2. One of the recommendations of the present research was to 
integrate the training program for group instruction in the 
framework of the training of teachers so as to bring about the 
improvement of the teachers’ abilities. It is recommended to 
research the training program for instruction in the framework 
of a group of student teachers in the institution that trains for 
teaching and to examine the degree of the improvement of the 
abilities. 
3. The research study engaged in the characteristics of the 
behavior of the program participants, using the model of modes 
of existence. It did not address the characteristics of the 
instructors of the program who serve as models of instruction 
ability and influence the development of the professional 
abilities.  
4. The research examined the influence of the participants’ 
characteristics on the improvement of the empathic ability, self-
esteem, and sense of empowerment and use of principles of 
instruction. It is recommended to examine the influence of the 
characteristics of the instructors who led the training program 
on the improvement of these abilities.  
5. The research addressed the improvement of the abilities of the 
program participants following their participation in the training 
program. It is recommended to examine the influence of other 
factors as well (age, gender, occupation, work experience) on 
the improvement of the instructional abilities.  
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6. To obtain a comprehensive picture of the topic of the 
improvement of the abilities of trainees in the training program, 
another research should be performed at the end of two years of 
learning and the findings should be compared with the findings 




The instructor’s behavior and personality determine the 
development of the group (Avraham, 1994). In our world, in the 21st
century, group education is a foundation stone in every society. From 
time immemorial man has tended to learn in groups. In the Jewish 
religious world, great importance is attributed to learning together. 
The Christian church and monastery became convergence points of 
groups, not only for prayer and the expression of faith but also for 
learning, from the ability to read and write until 
social/professional/community lessons. The clear common 
denominator of all groups in every country and in every community is 
the instructor. 
The instructor needs to have professional wisdom and the 
ability to identify the main needs of the group members in every stage 
of the development of the group and to adjust his behavior towards 
them (Rosenwasser and Nathan, 1997). Hence, it is clear that one of 
the important traits is flexibility, as well as the ability to adapt to 
changing situations.  
The present research study is a first attempt to examine the 
development of abilities in the instructor’s personality, during his 
process of training to be an instructor of groups. The improvement 
examined in the present research study focused on the traits of 
empathy, self-esteem, sense of empowerment, and professionalism of 
the instruction at the end of a year of training. In addition, the 
relationship between these aforementioned abilities and characteristics 
in the personality of the trainee for group instruction was examined. 
These characteristics are reflected in the modes of existence model 
(being, having, doing) of Fromm (1976) and Rand (1993). 
Given the assumption that the dominance of a certain mode 
considerably directs the individual’s values, actual behavior, and 
professional ability (Reichenberg, 1996), the development of these 
abilities is essential to the person’s functioning as an instructor and his 
success in leading the group participants to growth depends on them 
(Erikson, 1960). 
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The research findings showed that during the training program 
a process that promotes the development of the empathy of beginning 
instructors is created. This enables the participant to improve his 
abilities as a group instructor. In addition, it was found that the 
individual’s sense of self-esteem strengthens with the development of 
the empathic ability and that the pattern of behavior that responds 
with the improvement of these abilities is the ‘being’ mode of 
existence. 
Modes of existence were chosen to represent in the present 
research study the personality domain of the participant in the training 
process towards the instruction of groups. It was proved that the 
pattern of the characteristics of the trainee’s modes of existence is 
dominance of the characteristics of the ‘being’ mode of existence, 
then the ‘doing’ mode, and last the characteristics of the ‘having’ 
mode.  
It is apparent that there is a positive significant relationship 
between the characteristics of the ‘being’ mode of existence and the 
improvement in the empathic ability, self-esteem, and use of 
principles of instruction. In contrast, characteristics of the ‘having’ 
mode of existence present a negative relationship with the 
improvement of these abilities. Therefore, it can be assumed that the 
dominance of the ‘being’ mode of existence enables the instructor to 
express his need for self-fulfillment while allowing the group to 
develop itself and the individual in it to the utmost extent.  The 
improvement of the different aforementioned abilities, the 
examination of the pattern of modes of existence, the dominance of 
the ‘being’ mode of existence, and the hierarchy of modes among 
trainees in group instruction was one of the research goals.  
The conclusions obtained constitute a primary research point in 
the domain of the modes of existence of trainees in group instruction. 
The fact that this pattern is shared by all trainees in group instruction 
allows it to be assumed that there is a common denominator among 
the participants found in the special occupation of instruction. On the 
basis of the researches, it can be said that there is also a common 
denominator of other subjects who are found in the field of education 
and teaching, teachers, coaches, counselors, pedagogical instructors, 
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and student teachers. Thus, the considerable significance of the 
finding enables the selection and classification of the candidates for 
instruction and teaching and strengthens the need to deepen and 
extend the research on the topic of modes of existence.  
The abilities of empathy and self-esteem that develop in the 
instructor’s personality during his professional training are very 
important and related to the individual’s functioning as an instructor 
of groups. It was proved that there is a significant relationship 
between the improvement of these two abilities and the improvement 
of the instruction skill, so that it is possible to recommend integrating 
the principles of the program for the instruction of groups in the 
framework of the training process for teaching.  
Teachers in the classroom are in essence the instructors of 
groups (Avraham, 1994) and since the training process of the teachers 
plays a most important part in the crystallization of the professional 
character of the student teacher, adopting this recommendation will 
enable those who engage in or intended to engage in the frameworks 
of education and teaching to develop their empathic understanding 
and to create better interpersonal communication with their students. 
Thus, the very thought of directions of emotional personality and not 
only cognitive academic abilities can cause essential changes in the 
field of teacher training.  
It would be interesting to examine these populations in a long-
term study and to strengthen the finding that indicates the relationship 
between these two abilities. In addition, it will be possible to clarify 
which factors influence the relationship between empathy and self-
esteem among the teaching trainees, in addition to the characteristics 
of the ‘being’ mode of existence. 
It should be noted that the research study did not examine the 
structure of the training program, the contents, and topics; rather, 
emphasis was placed on the principle of the meeting of the group of 
people who sit once a week in the group framework throughout the 
year and group communication occurs among them. The assumption 
was that in such a framework of training the participant’s ability of 
empathy improves, and along with it the self-esteem and professional 
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instructional skill improve. Thus, it is further recommended to hold 
research studies that examine additional abilities that are important to 
the personality development of the group instructor and the factors 
that influence the group encounter and lead to the improvement of 
these abilities.  
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Appendix Number 1: The Research Questionnaire  
Before you is the questionnaire that constitutes a part of an academic 
research study. I thank you for dedicating some of your time to the 
attentive completion of the questionnaire. The data will be used solely 
for the purposes of research and confidentiality is assured. I thank you 
for your cooperation.  
Personal Information  
Please answer the following questions:  
1. Number (last four digits of the ID number): ____________________  
2. Second number (last four digits of your telephone number): 
______________ 
3. Gender: Male / Female  
4. Country of birth: ____________________ 
5. Personal status:  
Single / Married /Separated/ Divorced / Widowed / Other ___________ 
6. Number of children: ___________ 
7. Number of years of education: ________________ 
8. Profession: ______________ Occupation: _____________________ 
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Questionnaire 1  
You are asked to note the degree of agreement or lack of agreement with each one 
of the following statements. Please read carefully each statement, think about 
whether or not you agree with it, and note the degree to which you agree or do not 
agree with it, according to the following scale.  
+1 Slightly agree 
+2 Moderately agree 
+3 Strongly agree 
+4 Very strongly agree 
0 neutral -1 Slightly disagree 
-2 Moderately disagree 
-3 Strongly disagree 
-4 Very strongly disagree 
+4 +3 +2 +1 0 -1 -2 -3 -4 
1. I become sad when I see a stranger lonely in a group.          
2. People exaggerate in regards to the feelings & 
sensitivity of animals.  
         
3. Frequently I get angry when people evince affection 
in front of everyone. 
         
4. I get angry when unhappy people pity themselves.           
5. I become upset when people around me appear upset.          
6. It seems stupid to me when people cry from 
happiness.  
         
7. I usually take to heart a friend’s problems.          
8. Sometimes I get emotional from the words of a love 
song. 
         
9. I generally lose control when I bring bad news to 
people. 
         
10. People around me have great impact on my moods.          
11. People who are not Israeli generally are restrained 
& not emotional.  
         
12. I would prefer to be a social worker than to work as 
a clerk in an office. 
         
13. The fact that my friend is exited or angry does not 
make me that way.  
         
14. I like seeing people when they open presents.          
15. Lonely people are almost certain not sociable.          
16. When I see people crying, I feel bad.          
17. Some songs give me a good mood.          
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+1 Slightly agree 
+2 Moderately agree 
+3 Strongly agree 
+4 Very strongly agree 
0 neutral -1 Slightly disagree 
-2 Moderately disagree 
-3 Strongly disagree 
-4 Very strongly disagree 
+4 +3 +2 +1 0 -1 -2 -3 -4 
18. I deeply take to heart what the protagonists of a 
book or move feel. 
         
19. I get angry when I see somebody being treated not 
in a nice manner. 
         
20. I can remain calm even when people around me are 
worried. 
         
21. When a friend begins to speak about his problems, I 
attempt to change the topic of the conversation. 
         
22. The laughter of somebody else does not ‘infect’ me.          
23. Sometimes at the movies I find it funny how much 
other people cry. 
         
24. I can make decisions without being influenced by 
the feelings of other people. 
         
25. I cannot continue to feel good if the people around 
me are depressed.  
         
26. It is hard for me to understand how people get so 
excited over certain things.  
         
27. I feel very bad when I see an animal suffering.          
28. It is very stupid to take to heart a book or movie.          
29. I feel bad when I see old & helpless people.          
30. I am more angry than pitying when I see somebody 
crying. 
         
31. When I see a movie, I take to heart what happens in 
it. 
         
32. Frequently I discover that I can remain calm despite 
the excitement around me. 
         
33. Small children sometimes cry without a clear 
reason. 
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Questionnaire 2
Before you are statements that pertain to diverse areas. You are asked to carefully 
read each and every statement and to rank the degree to which you agree or 







Do not agree at all 




Agree very greatly 
1 2 3 4 5 6 
1. The freedom of expression is a very important value.        
2. A person should be measured by his actions.        
3. A good teacher is a teacher who controls his class.       
4. There is no greater pleasure than activity.       
5. It is important for a person to renew himself in the areas in which he engages.        
6. The primary goal in life is to earn money.       
7. A day without action is a lost day.       
8. The good learner is the learner who accumulates knowledge.        
9. It is important for every person to realize himself completely.       
10. A good social relationship is characterized by the adoption of initiative to 
organize social encounters.  
      
11. A school is measured for its quality according to its contribution to the 
development of unique talents.  
      
12. Children should be educated to continue to accumulate assets along with what 
they received from their parents. 
      
13. The person’s nature is expressed in his ability to express himself.       
14. Action speaks louder than words.       
15. Meaningful learning is learning from which the learner is influenced and 
changes.  
      
16. Love is a feeling that you have something.       
17. I think, therefore I am.       
18. A good school prefers activity & doing to traditional frontal learning.        
19. The main tenet of every political regime is to obtain economic achievements.        








Do not agree at all 




Agree very greatly 
1 2 3 4 5 6 
21. Self-criticism is essential to good teaching.       
22. The more you know, the more it hurts.       
23. A successful person is a person who has a magnificent house, a 
magnificent car, etc. 
      
24. A person’s uniqueness is measured in his actions.       
25. No education deserves its name without education for values.        
26. A prestigious hobby that enables the collection and acquisition of valuables 
is preferable.  
      
27. The good learner is the learner who develops by himself on the basis of the 
knowledge he acquired. 
      
28. Reading books is important when it results in the acquisition of knowledge.       
29. The profit is not important; being a partner in the action is.       
30. Self-realization is the supreme goal of life.       
31. Education needs to be aimed at activity.       
32. In the choice of occupation or profession, the utmost preference is given to 
the profit and income derived from it. 
      
33. The inner authority is the true authority.       
34. A satisfying life is a life in which the person acts & does.       
35. Learning that does not have material recompense is not learning but a 
waste of time.  
      
36. Instead of examining the student’s knowledge, it is necessary to examine 
his deeds.  
      
37. Meaningful learning is active learning.        
38. Every minute that does not have activity is to be pitied.       
39. The person’s success is measured according to what he has.       
40. It is important that a political regime allow the individual to express his 
outlooks. 
      
41. The very fact of the activity is healing.        








Do not agree at all 




Agree very greatly 
1 2 3 4 5 6 
43. Reading books is an important element in the person’s 
development.  
      
44. It is important to volunteer, primarily for tasks in which there 
is real activity.  
      
45. The main focus of learning in the school is to acquire a high 
school matriculation certificate.  
      
46. A good political regime is a performance-oriented regime.       
47. Every coin you earn should be invested to earn additional 
profits.  
      
48. As long as your deeds are more than your wisdom, then your 
wisdom exists.  
      
49. Every person feels secure when he has considerable property 
& a good livelihood. 
      
50. It is preferable to choose an occupation that enables the 
realization of the wishes. 
      
51. A person’s happiness is related to his ability to purchase 
everything he desires.  
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Questionnaire 3
Please carefully read each one of the statements and note the degree to which you 






Do not agree at all 
Do not agree 
Agree 
Agree greatly 
Agree very greatly 
 1 2 3 4 5 
1. I feel that I am a person with worth at least equal to that of others.      
2. I feel that I have a number of positive traits.      
3. All in all, I tend to feel that I am a failure.      
4. I can do things with the same degree of success as most people.      
5. I feel that I do not have many things that I can be proud of.      
6. I have a positive attitude towards myself.      
7. All in all, I am happy with myself.      
8. I would like to have more self-respect.      
9. I definitely feel worthless at times.      
10. Sometimes I think that I am not worth anything.      
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Questionnaire 4  
Please select the most appropriate ranking for the following statements, while 







Do not agree somewhat 
Do not agree definitely 
1. I have the ability to influence the decisions made in the group. 1 2 3 4 
2. The group has impact on decisions that pertain to my life.      
3. The group is effective in the achievement of its goals.     
4. The group has the ability to influence the wider community.     
5. I am satisfied with the impact I have on the decisions that the group makes.     
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Appendix Number 2: Situation of Instruction  
Place:  Teachers’ room of one of the elementary schools in Tel Aviv.  
Time: In the evening  
Participants: A group of teachers in their first year of work 
(internship). 
Goal: Experiences, attempts, and difficulties during the first year of 
teaching. 
The teachers sit in a circle when the instructor sits among them.  
This is the fifth session. After everyone has arrived, the session 
begins. 
Efrat (Instructor): Hello everybody, good afternoon …  
Today, as we decided in the previous 
session, we discuss parents–teachers 
communication – how to create a pleasant 
atmosphere in the parents’ meeting? 
Rinat  
(Group Participant) 
Sorry, I have to say something. In the 
previous session, what Sigalit (a participant 
in the group) said really hurt me, I don’t 
accept that somebody here will say that what 
I am doing is not right … after the last 
session I didn’t sleep all night. 
Hila  
(Group Participant) 
What is this? We come here to raise 





I don’t understand, if there is a topic that 
bothers Rinat, we have to discuss it. 
Sivan 
(Group Participant) 
Yes, if somebody in the group has something 
to say, even if this is not related to the topic, 
she should say it, so as to clear the air. 
Hadar  
(Group Participant) 
I ask the instructor, to again say what the 
goal of the session is, I do not feel safe when 
we move away from the goal. 
Noa 
(Group Participant) 
I agree with Hadar, the instructor’s role is to 
create a serious and professional atmosphere. 
Efrat (Instructor) I understand that there is a problem here but 
our time is limited and we decided today to 
work on the organization of the parents’ 
meeting. 
There is Quiet. 
  
Describe the situation that occurred in the room: attempt to provide 
details. 
What would you have done instead of Efrat, the instructor? Explain 
yourself. 
